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ABSTRACT

The article describes a technology of teachers’ assessment of meth-
odological performance as an aspect of preschool educational establishment
management. Theoretical methods have been the major problem research
methods: analysis of normative legal documents; theoretical and meth-
odological analysis; system analysis; design approach; empirical methods:
ascertaining experiment, questionnaire survey, interviews with preschool
teachers. The authors have determined a theoretical and methodological
framework for the study of the problem of effective methodological perfor-
mance evaluation by teachers in preschool educational institutions; prin-
ciples of implementing this technology have been proposed. In addition to
the methodological performance evaluation technology by teachers, which
includes research and monitoring stages and a decision-making stage, the
authors have developed implementation charts for assessing methodologi-
cal performance by teachers in preschool educational establishments and
defined the criterion and level characteristics of methodological performance.
Carrying out the procedure for assessing methodological performance in a
PEI will ensure support for the organization’s processes, as well as facilitate
a transfer of the organization from a merely functioning state to the state
of dynamic development.

© 2018 IJCRSEE. All rights reserved.

1. INTRODUCTION

preschool educational institutions (PEIs) to
assessing the methodological performance.

The relevance of this study is deter-
mined by insufficiently developed technologi-
cal support for the process of methodological
performance management in a preschool edu-
cational establishment, a lack of scientifically
based diagnostic tools to involve teachers of
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The primary objective of the state educa-
tional policy of the Russian Federation within
the framework of implementing the federal
state educational standard for preschool edu-
cation and the ‘Teacher’ occupational standard
is to provide the up-to-date quality of pre-
school education (Order No. 544n. (2013)).

The quality of preschool education is in
turn ensured by the quality of teaching staff,
their respective training in the process of high-
er education, in the process of further training
and proficiency enhancement of education of-
ficers.

One of such forms of work is method-
ological work in a preschool educational in-
stitution. Methodological work holds a spe-
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cific place in a PEI management system and
is closely related to major purposes and core
management functions. Its pivotal role is
manifested in promoting the human element —
teachers’ personalities and creative activities.
The main reference points for methodological
work in a kindergarten are: a guided quantum
growth of each teacher’s professional skills;
an increase in integration capabilities of the
whole team; a quality of the educational pro-
cess in a PEL

Achieving these benchmarks is impos-
sible without quality management of method-
ological performance in a PEI. Methodologi-
cal performance is inextricably linked with
consumers of this educational service, that is,
the teachers of a PEI, their needs, and also the
degree of their satisfaction. The current state
educational policy is aimed at “inclusion of
educational service consumers in assessing
the quality of these services”. This is evi-
denced by legal and organizational documents
of recent years. However, despite considerable
achievements in terms of theoretical develop-
ment of the problem of assessing the general
education quality, there are no technologies
for assessing methodological performance by
teachers as an aspect of preschool educational
establishment management in PEI practice;
criterion and diagnostic tools for teachers’ as-
sessment of this type of activity have not been
elaborated either. This fact determines the rel-
evance of the specified problem — the need for
technological support for the process of meth-
odological performance assessment by teach-
ers of a preschool educational establishment
as an aspect of PEI management.

The desire to adjust this difference has
impelled the authors to develop a technology
for methodological performance assessment
by teachers in a PEI, which determined the
main goal of the research.

The purpose of the research is to devel-
op a technology for assessing methodological
performance by teachers as an aspect of pre-
school educational institution management.

The research objectives include:

- to reveal the state of the problem in sci-
entific literature and practice;

- to describe the technology of teachers’
assessment of methodological performance as
an aspect of PEI management in the form of
an appraisal practice program that would re-
veal common tasks, logic and content of ap-
praisal stages;

- to develop implementation charts and
criterion and diagnostic tools for assessing
methodological performance by teachers as an

aspect of PEI management.

The current state policy in the field of
preschool education is aimed at arranging
conditions for ensuring the quality of all struc-
tural components of preschool education, in-
cluding such a component as teaching staff. A
competently organized methodological work
contributes to the perfection of their profes-
sionalism and expertise. This is evidenced by
legal and organizational documents of recent
years.

The Federal Law ‘On Education in the
Russian Federation’ detailing the concept
of ‘Management of the Educational System’
(Article 89, Clauses 2.6, 2.7) includes, in ad-
dition to ‘state regulation of educational ac-
tivities’ (licensing procedures for educational
activities, state accreditation of educational
activities, state control (supervision) in the
field of education), ‘independent evaluation
of the quality of education, public and non-
government professional accreditation’ (FZ-
273,2012). Thus, it is worth noting that in the
educational policy, there is a shift in empha-
sis towards supporting the implementation of
evaluation procedures that assess the quality
of education through public and profession-
al communities. ‘Inclusion of consumers of
educational services in the assessment of the
educational system activity’ becomes topical
(the Government Program of the Russian Fed-
eration ‘Development of Education for 2013-
2020%).

An important document is undoubt-
edly ‘Recommendations for the use of tools
in public and professional assessment of the
preschool education quality’ developed by the
Federal State Autonomous Institution ‘Fed-
eral Institute for Education Development’
(FSAI FIED) as part of activities in the field
of ‘Modernization and implementation of a
modern evaluation system and improving the
quality of preschool education in preschool
educational institutions in accordance with
the federal educational standard for preschool
education as part of support of development
programs of regional municipal preschool
education systems’ (MES RF Letter No. 01-
00-05/541. 2015). The authors of the recom-
mendations defined a mechanism that presup-
poses a two-phase quality assessment system,
where self-evaluation of a PEI acts as a first
step (first phase), including teachers’ assess-
ment of methodological performance in a PEIL.

Attempts to solve the problem of assess-
ing the quality of various life activity struc-
tures of educational institutions are being un-
dertaken today by both theoretical scientists
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and pedagogical practitioners.

The theoretical foundation of the re-
search is constituted by:

- Theoretical developments in the field
of methodological work organization in an ed-
ucational institution (Ezopova, 2003; Mayer,
2002; Potashnik and Moiseev, 1997; Slastenin
and Podymova, 2007; Taranova, 2012; and
others);

- Theoretical developments in the field
of preschool education quality management
(Bagautdinova et al., 2015; Bogoslovets and
Mayer, 2013; Koroleva, 2014; Safonova,
2004; Svatalova and Yakovleva, 2015; Stepa-
nova et al., 2017; Taratukhina and Shirokova,
2013; and others).

Analysis of psychological and pedagog-
ical literature has shown that today method-
ological work is construed as ‘part of profes-
sional pedagogical (professional managerial)
activity, within the framework of which theo-
retical products that ensure pedagogical or ad-
ministrative actions are mastered, examined
and developed’ (Slastenin and Podymova,
2007).

Penetration of management theory into
preschool education, division of subjects and
objects of PEI management, definition of man-
agerial activity areas from in terms of object
(personnel management (human resources),
material and technical base management, etc.)
have made it possible to define methodological
work as one of the managerial activity areas,
as a special activity in which the actors ensure
coherence of teachers’ joint methodological
activities and their focus on achieving educa-
tional goals through planning, organization,
management and monitoring (Bagautdinova
et al., 2015; Bogoslovets and Mayer, 2013).

The object of research is methodologi-
cal work as an aspect of educational institu-
tion management, as an interconnected set of
elements (‘interrelated measures, actions and
efforts’) that in conjunction reveal the con-
sistency of the methodological activity of a
PEI teaching staff and are aimed at ensuring
sound preschool education (Bagautdinova et
al., 2015). A leading part is assigned to meth-
odological work in a PEI in the process of
intensifying pedagogical work, developing
teachers’ professional competence and acti-
vating interaction with parents (Stepanova et
al., 2017).

An important management function is
quantity and quality record and result moni-
toring. Since management process takes place
in a continually changing environment and is
characterized by varying degrees of uncertain-

Vol. 6, No. 2, 2018.

ty, monitoring could prove how much admin-
istrative action has reached the desired goals,
what adjustments managerial decisions need
and whether they do at all; which aspects of
management ‘sink’, and which require further
development and improvement. In the man-
agement theory, what is considered the most
optimal is monitoring exercised through feed-
back, which provides quantitative and qualita-
tive assessment of collective performance and
an institution’s performance record (Svatalova
and Yakovleva, 2015). Thus, it can be con-
cluded that effectively organized monitoring
is primarily focused on solving strategic tasks
and on eventual deliverables and should be
simple, evident and convincing for each agent.
In addition, the effectiveness of the monitor-
ing managerial function is determined by its
compliance with the requirements that the
modern management theory has developed,
namely, how operational, transparent and ob-
jective it is.

The scope of research is assessment by
teachers of methodological performance in a
PEL

When solving the problem of assessing
methodological performance in PEls, accord-
ing to the authors, it is appropriate to consider
the monitoring function as a reference point of
the management cycle linking it to the analy-
sis and planning functions since control is the
primary way of feedback and, therefore, a
means of obtaining information with reference
to which management process is carried out.

The concept of ‘methodological perfor-
mance in a PEI’ does not have an unambigu-
ous definition. The authors proceed from the
fact that researchers (Safonova, 2004) con-
sider the quality of education as satisfying the
needs of consumers for educational services,
its compliance with certain standards or speci-
fications.

A definition proposed by Potashnik and
Moiseev, (1997: 33) is essentially valuable in
this context; when interpreting it, one can note
that methodologlcal performance is a rela-
tionship of a goal and a result as a measure of
achieving goals, while goals (results) of meth-
odological work are given only operationally
and predicted in the area of teachers’ poten-
tial development. At the same time, he points
to the need to evaluate ‘at what price (at the
cost of what losses, efforts) these results are
achieved. It is either the absence or minimiza-
tion of negative consequences in methodolog-
ical work organization, that is, in all cases, it
does not imply achieving any good, but rather
the maximum possible result with baseline
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minimum labor, energy, time, etc. cost; in oth-
er words, we are referring to optimal results’.

Thus, methodological performance, ac-
cording to this author’s concept, is ‘a ratio of
a predicted goal and a result’ (Potashnik and
Moiseev, 1997: 34). Moreover, when ascer-
taining methodological performance, two
points should be taken into account: first, the
thesis that methodological performance, as a
certain phenomenon and attribute of the edu-
cational process, has a design nature, that is,
it can and should be the subject of designing
work of any management actor (from a teach-
er to the head of a PEI); second, it is the use
of forecasting method that (unlike any other
similar states: foreshadowing, guessing, fore-
sight, foretelling, anticipation, etc.) is a sci-
entific method that can be learned (Potashnik
and Moiseev, 1997: 34).

Quality is a complex concept. In this re-
gard, methodological performance is a com-
plex characteristic reflecting the effectiveness
of all aspects of methodological work: de-
veloping a strategy, planning, organizing and
directing this process, encouraging teachers,
monitoring and correcting their methodologi-
cal activities, etc. (Mayer, 2002). The most
important component of the whole quality
system of methodological work is the prod-
uct quality. The quality of methodological
products is a component and a consequence
of performance; it is determined by teachers’
proficiency level in a PEL It is important that
the formation of product quality begins at the
stage of its planning (Koroleva, 2014).

From the standpoint of qualimetry and
system characteristics of methodological
work, methodological performance is under-
stood as a set of properties that meet the needs
of participants in methodological work (that
is, teachers) and the requirements of standard-
ized documents.

Based on the analysis of papers in
the field of education quality management
(Bagautdinova et al., 2015, Koroleva, 2014;
Stepanova et al., 2017; Taranova, 2012;
Taratukhina and Shirokova, 2013, etc.), the
authors have defined the structure of method-
ological performance:

- the quality of methodological deliv-
erables in a preschool educational institution
(teacher satisfaction with advanced training);

- the methodological performance as a
supporting process for teachers (teacher sat-
isfaction with methodological work organiza-
tion in the PEI, quality of forms and methods
of methodological work, variability of meth-
odological work forms);

- the quality of conditions created in a
preschool educational establishment for ef-
fective methodological work organization (in
terms of personnel (in the person of senior
teacher), material, technical, informational,
didactical aspects, etc.), openness of the meth-
odological work system, its interaction with
other social institutions.

The process of methodological perfor-
mance management is considered as special
control organized and aimed at achieving
well-defined results of this type of activity
predicted with a possible degree of accura-
cy. Since methodological performance man-
agement also includes managerial activities
(goal-setting, forecasting, design, organiza-
tion, monitoring), the quality management of
methodological work should be viewed as a
systematic, integrated and organized working
process aimed at continuous quality improve-
ment (Ezopova, 2003; Mayer, 2002).

For this research, the core thesis of qua-
limetric approach on recognizing the feasibil-
ity of quantitative measurement of both any
individual properties and their combinations,
including complex or integral quality, which
methodological performance is, has been
important. An evaluation in general terms is
judgments about a particular phenomenon
presented in a qualitative or quantitative form.
The concepts of ‘assessment’ and ‘evaluation’
are fundamental in measurement theory and
can be used in pedagogical activity (Taranova,
2012; Taratukhina and Shirokova, 2013).

The essence of qualimetric approach is
manifested in its principles. The principles of
qualimetric approach include the following:
informativeness, integrity, optimality, accura-
cy, conclusiveness, producibility, accessibility
and others. The principle of producibility has
served as the basis for developing a technolo-
gy for assessing methodological performance
by teachers as an aspect of preschool educa-
tional institution management.

The academic literature analysis has al-
lowed the authors to state the problems that
a preschool educational institution must solve
in order to ensure high methodological perfor-
mance:

1. To learn to correctly forecast, design,
simulate qualities (properties) of teacher train-
ing that a PEI expects to receive ‘at the output’
as a result of advanced training process in the
methodological framework, that is, to deter-
mine the goals of methodological work and
the quality of methodological work required
in the future.

2. To achieve and to maintain a required
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level of methodological performance, timely
preventing undesirable deviations from it.

3. To improve methodological perfor-
mance, bringing it in line with demanding re-
quirements of regulatory documents. Improv-
ing methodological performance and any new
properties emerging therein are possible only
through an innovative process.

4. To identify and assess factual method-
ological performance, its compliance with the
required standards.

Development of methodological perfor-
mance in a PEI is possible only if the system
is evaluated for efficiency, and its further de-
velopment is predicted.

2. MATERIALS AND METHODS

Theoretical methods were essential
methods to investigate this problem: analy-
sis of regulatory documents to prove the rel-
evance of the formulated problem; theoretical
and methodological analysis to determine ref-
erence points of this study; system analysis for
a holistic examination of the scope of research;
method of design to develop a technology for
assessing methodological performance by
teachers as an aspect of preschool educational
institution management. To confirm the rele-
vance of the problem, empirical methods were
used: ascertaining experiment, questionnaire
survey, interviews with PEI teachers.

The questionnaire included questions
concerning conditions created in the PEI for
teachers’ methodological work, their partici-
pation in various forms of methodological
work, as well as the issue of involving teach-
ers in assessing methodological performance
in the PEL

In course of the questionnaire survey,
teachers were asked to assess their satisfac-
tion with the methodological performance in
the PEI on a scale from one to three: a) fully
satisfied; b) partially satisfied; c) not satisfied.
The respondents filled out questionnaires by
themselves.

The results obtained during the first set
of the ascertaining experiment confirm that
personnel development is carried out both in
the preschool educational establishment and
beyond it, covers self-educational activity of
teachers, their preparation for certification, in-
cludes exchange and communication of peda-
gogical experience, is aimed at addressing
tasks of the educational institution and profes-
sional activities of teachers. This is evidenced
by findings of the questionnaire and interviews

Vol. 6, No. 2, 2018.

with teachers.

The second set of the ascertaining ex-
periment was aimed at identifying the existing
mechanism for assessing the methodological
performance. With the help of questionnaires
and interviews, the authors were able to estab-
lish: senior teachers assess the methodological
activities of teachers. But the procedure for
assessing the quality of planning and orga-
nization of methodological work by teachers
of preschool educational institutions has not
been properly organized. At the same time, all
senior teachers realize the importance of feed-
back and would like to have information about
the quality of methodological work manage-
ment, but almost none of them take measures
for this since there are no tools for such work.

Thus, identifying actual state of things
in terms of the problem under consideration in
science and of preschool educational institu-
tions has served as the basis for developing a
technology for assessing methodological per-
formance in a PEIL

In this research, teachers of preschool
educational institutions were subjects of meth-
odological performance assessment.

The sample size includes 108 people.
These are teachers and experts of preschool
educational organizations in Magnitogorsk.

Among them:

- 57% have higher education;

- 18% have incomplete higher educa-
tion;

- 25% have secondary pedagogical edu-
cation.

Of the total number of respondents:

- 52% of respondents have worked with
children for over 20 years;

- 28% of respondents have worked with
children for over 10 years;

- 20% of respondents have worked with
children up to 10 years.

3. RESULTS

Development of a technology for assess-
ing methodological performance by teachers
as an aspect of preschool educational estab-
lishment management has become the study
outcome. The technology is a program (algo-
rithm) of evaluation activity revealing com-
mon tasks, logic and content of evaluation
stages. The technology for assessing method-
ological management in a PEI includes three
stages: the research and monitoring stages and
the decision-making stage (Table 1).
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Table 1. Technology of methodological performance assessment in a PEI

Stage Objectives at the stage Scope of the stage
Fi Laying down quality assessment This stage is associated with defining the structure and
1rst stage: o o
b parameters for the management array of criteria, quality indicator constants, levels and
researc

object (methodological work).

methods for calculating integrated assessment.

Measuring the results of the
Second stage: ) .
L. management object’s activity
monitoring .
(methodological work).

The stage is associated with integrated assessment of
methodological performance on the basis of a
knowledge-based chart. Qualimetric monitoring is used
to ensure transformation of information about
methodological deliverables in educational institutions,

its structuring and improvement (development).

Managerial influence on the

monitoring result involves

transition to other management
Third stage: functions (analysis, forecasting,
decision-making etc.), drawing conclusions and
formulating proposals for further
development of methodological

work.

This analysis stage is transitional to the planning
function: the conclusions and proposals made in its
course are included into an analytical justification for
the planning documents.

Depending on the conclusions and proposals made, the
goals and objectives of methodological work for the
next life period of a PEI are formed. Based on the goal
setting results, necessary measures and terms for their

implementation are developed.

At the first stage, a system of criteria and
indicators is developed, levels and methods
for calculating an integrated assessment are
identified, as well as mechanisms for measur-
ing parameters (criteria and indices) charac-
terizing methodological performance in a PEL.

The second stage is monitoring. The
stage is connected with an integrated assess-
ment of methodological performance on the
basis of an implementation chart.

The task is to assess the manifestation

degree of methodological performance indi-
cators with the help of evaluation forms, that
is, implementation charts that serve as techno-
logical support for the methodological perfor-
mance assessment process.

The authors have developed implemen-
tation charts for assessing methodological per-
formance in a PEI (Table 2). It is possible to
use them on paper, but a more effective way
would be to develop software to assess meth-
odological performance.
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Table 2. Implementation chart for methodological performance assessment in a PEI

Indices

Indicators

Points

Total

Validation

1

2

3

4

3

Criterion 1. Effectiveness af the PEI personnel development

1.1 1.1 Does methodological work contribute to the desire - no 0
to approve and set up in teaching profession? - yes 2
1.1. Is vour record service taken into account in the - vyes 0
organization of advanced training in the PEI? - 1o 2
Describe how this is taken into account in this activity
organization by the senior teacher (for example: tutoring,
a plan for individual seli-education, etc.)
1.2. What are vour professional achievements related to - none 0
proficiency enhancement? - i certan 1
Please instantiate (for example, participation in  areas 2
workshops, in the aperation af a district methodological - in all areas
center, in a prafessional skill competition, etc ).
1.3. How does the organization of advanced training in the - no 0
PEI affect the certification process? - partially 1
Give specific examples. - they are 2
highly
correlated
1.4. Are vou satisfied with the advanced tramning - 1o 0
outcomes in the PEI? - partially 1
Show through the presence/absence of professional - completely 2
achievements and failures.
1.5. What amount of methodological matenials have vou -from1te2 0O
released over the past yvear? -from3tos 1
Name the most significant ones. -Gandmore 2
1.6. Are other types of contimung education used: self- - no, 0
education, attendance of advanced tramning courses? - where 1
Indicate what results were achieved with the use of these appropriate 2
professional development forms. - ves
1.7 What 1s the degree of public availability of -low 0
mformation on advanced traming about conferences, - average 1
competitions, etc.? - high 2

Provide specific examples (websites, media, booklets,
advertising in other media).

WWW.ijcrsee.com

73


www.ijcrsee.com

(IJCRSEE) International Journal of Cognitive Research in Science, Engineering and Education

Vol. 6, No. 2, 2018.

Criterion 2: Organization gf methodological work in the PEI

2.1. Are yvou familiar with the methodological work plan for the - 1o 0
vear? - ves 2
2.2. Do vou have a plan for your own methodological work? ) ;Es g
2.3. Does the scope of methodological work match your scientific - no 0
and practical achievements and meet your occupational needs? - partially 1
Give an example of personnel development measures the content of - completely 2
which proved useful fo vou in vour professional activities.
2.4. Are innovations being introduced into methodological work? - 1o ]
Give examples of raising awareness or introduction of new - sometimes 1
pragrams and educational technologies. - Ves 2
2.5. Are the forms of continuing education updated? “no 0
Give an example of an event that vou remember and win: - partially : L
- - - gystematically 2
2.6. Do vou participate as an organizer of training events for - 1o ]
professional development of the PEI teachers? - sometimes 1
List the activities vou hold in the framework of personnel - yes 2
development.
2.7. Does the senior teacher measure your level of proficiency? - 1o 0
Da vou agree with the assessment of the senior teacher? Ground - sometimes 1
Vour apinion. - Ves 2
2.8. Is the professional skill development of the PEI teachers -no ]
monitored? -yes 2
What is the dvnamics af vour praofessional development according
to monitoring data?
2.9 Is advanced pedagogical experience identified, studied and -no ]
ghared in the kindergarten? - yes 2
Give an example of this kind of activity
Crterion 3. Quality of conditions for methodological efficiency
3.1. Does the level of professional competence of the senior - no 0
teacher conform to the ongoing measures to upgrade the - sometimes 1
internal skills in the preschool institution? -yes 2
Provide specific examples (an event helped to complete
certification, to participate in competitions, etc.)
3.2 How efficiently is the curniculum office in the preschool - 0
institution used as a resource center for further teacher trammung?  mefficiently 2
List what, how, when vou use as an example. - efficiently
3.3 Is the curriculum office equipped with everyvthing required - no 0
for effective teachers™ professional activities, including ICT? - sometimes 1
Give an example of the most popular educational tools. - yeg 2
3.4 In your opinion, 1s the database of methodological products - no 0
in the PET an effective resource? - sometimes 1
Give an example af effectiveness of a methodological products - ves 2
database.
3.5 Is there basic pre-school general education curriculum - no 0
available? - yes 2
3.6. Is there a set of modern guidebooks (for teachers, parents, - no 0
and children) that support implementation of the basic pre- - partially 1
school general education curriculum? - yes 2
3.7. Has the PEI established parnership with other -no 0
organizations in the field of methodological work? - partially 1
List examples with whom the PEI partnerships have been - ves 2

establiched.

Efficiency coefficient = AMP

MP=4§ A= A=
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The third stage is decision-making. At
this stage, based on monitoring information,
analytical materials and public reports are
prepared. Analytical materials are a form of
a generalized presentation of the education
quality evaluation findings, whereby indi-
vidual evaluations of participants may not be
mentioned at all or used as solitary instances.
Analytical materials can be designed as infor-
mation graphics or as a text document. Exam-
ples of textual analytical materials are public
reports and statements on methodological de-
liverables and prospects of educational institu-
tion and system activities.

4. DISCUSSIONS

The ‘Teacher’ occupational standard
clarifies the concepts of ‘criteria and indices’
and introduces the concept of ‘indicator’.
“Criteria for quality assessment are an aggre-
gate attribute that serves as a basis for quality
assessment formation. An index is a character-
istic of a teacher’s activity that is observable
and measurable, indicative of the effective-
ness and quality of their performance and en-
abling to calculate the quality indicator upon
a selected criterion. An indicator is objective
information, normally quantitative, indicative
of a teacher’s performance results in a certain
period according to a certain criterion” (Order
No. 544n. (2013)).

In this paper, the following criteria have
been singled out:

- quality of methodological deliverables;

- quality of methodological support pro-
cess for teachers;

- quality of methodological environ-
ment.

Each criterion, therefore, is revealed
through a system of indices and indicators
forming criterion and diagnostic tools for as-
sessing methodological performance.

With respect to teachers’ assessment of
methodological performance, the authors have
applied the following principles:

- conformity of quality estimation crite-
ria with factual methodological activity;

- simplicity of calculations;

- measurability of indicators;

- moderate quantitative representation
of indicators.

Measurement of parameters character-
izing of methodological performance accord-
ing to the degree of their compliance with the
requirements of regulatory documents (scal-
ing) is the prominent mechanism. Scaling is
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the simplest and most accessible measurement
model. It assumes that the procedure for de-
termining a parameter compliance with the
requirements of regulatory documents is re-
flected in a verbal, descriptive form:

- complies (yes);

- partially complies (in part);

- does not comply (no).

The composite scores for each of the
criteria, for a group of indicators, for all in-
dicators characterizing methodological per-
formance should be compared with a permis-
sible range of scores. A mathematical model
for processing the measurement of parameters
characterizing the quality of preschool educa-
tion ensures the highest objectivity based on
scores.

Conclusion on the methodological per-
formance level in a PEI is drawn by compar-
ing the scores obtained through the following
level scale:

- from 0 to 16 points — a low level,

- from 17 to 33 points — an allowable
(average) level;

- from 34 to 48 points — an optimal (high,
creative) level.

The efficiency coefficient is a ratio of the
actually scored number of points to the maxi-
mum possible. In this case, the levels are de-
fined as follows:

- from 0.00 to 0.33 — a critical (low)
level;

- from 0.34 to 0.69 — an allowable level;

- from 0.70 to 1.00 — an optimal level.

When filling in an implementation chart
for assessing methodological performance in a
PEI, attention should be paid to the following
methodological recommendations.

1. An implementation chart for assess-
ing methodological performance in a PEI has
been developed on the basis of federal and
regional regulatory acts and other documents
that specify requirements for the educational
process implementation.

2. In order to monitor methodological
performance, it is suggested that the chart
should be filled in by the same group of edu-
cators. This will make it possible to obtain re-
sults in the dynamics of their development, to
compare them and to make timely correction
of processes within the framework of method-
ological work.

3. When filling in the implementation
chart, it is possible to introduce a ‘weighting
coefficient’. The implementation chart is filled
in as follows: the points related to a selected
criterion are multiplied by the ‘weighting co-
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efficient’, and the resulting product is indicat-
ed in the column ‘Actual score’.

4. In the column ‘Validation’, a refer-
ence can be given to various local regulatory
acts and other documents that regulate activi-
ties related to the organization of methodolog-
ical work in a preschool educational institu-
tion (PEI):

- orders (on establishing a Coordination
Council for the PEI development program im-
plementation, on convening working groups
for implementation of the Federal State Edu-
cational Standard in preschool education, on
approval of an educational establishment cur-
riculum to improve the proficiency level of
executive and teaching employees, on exer-
cising internal control over the Federal State
Educational Standard implementation; on
modifications to job descriptions of executive
and teaching employees; on approval of new
or revised job descriptions; on approval of a
methodological work plan, etc.).;

- regulations (on working groups, on the
internal audit procedure, etc.);

- agreements (to cooperate with social
actors, etc.);

- plans (methodological work, proficien-
cy enhancement for executive and teaching
employees, etc.);

- minutes (meetings of the PEI council,
the governing council, the supervisory board,
meetings of agencies where the issues of intro-
ducing amendments and additions to the con-
tent of Regulations and Procedures, meetings
of the teachers’ council, the teacher-parents
meetings, etc. were considered);

- lists (of documents included in the
bank of normative and legal documents at the
federal and regional levels, referenced infor-
mation resources with e-mail addresses indi-
cated, etc.);

- information certificates (on the quan-
titative and qualitative composition of teach-
ing staff indicating the ratio of executive and
teaching employees who have received further
training, on the costing calculation and forma-
tion mechanism necessary for implementation
of principal vocational educational programs,
on the PEI funding standards; on the amount
of additionally raised financial resources; on
the PEI equipment; on compliance of the ma-
terial and technical base with the principal ed-
ucational program implementation; on staffing
level of the curriculum office, etc.);

- website URLSs and e-mails of the PEI;

- miscellaneous.

The methods used in measuring the pa-
rameters characterizing methodological per-

formance are as follows: analysis (of data,
documentation, etc.); expert reviews; inter-
views; study of methodological activity prod-
ucts; data collection, formalization, grouping,
processing, etc.

Depending on the conclusions and pro-
posals made, goals and objectives for method-
ological work for the next life period of a PEI
are formed.

5. CONCLUSIONS

Methodological performance is an im-
portant performance indicator of a preschool
educational establishment. Methodological
performance cannot be effectively managed
without feedback, without studying consumer
satisfaction with this educational service, with-
out methodological performance evaluation
by teachers as an aspect of preschool educa-
tional institution management. The analysis of
scientific literature and regulatory documents
indicates the need to engage consumers of ser-
vices in assessment of their quality. However,
the ascertaining stage of the experiment has
shown the lack of a technology available for
methodological performance assessment by
teachers as an aspect of preschool educational
institution management.

Development of a technology for teach-
ers’ assessment of methodological perfor-
mance as an aspect of preschool educational
institution management was the goal of the
research.

The technology has been developed tak-
ing into account the Russian Federation leg-
islation and allows maximum recognition of
teacher methodological activity specifics in a
PEI, provides an opportunity for monitoring
studies to evaluate methodological perfor-
mance and to design a system of methodologi-
cal assistance and support based on the results
obtained.

The technology is an evaluation activity
program that reveals common tasks, logic and
content of evaluation stages.

The first stage — research— is related to
defining criteria, performance indices, quality
indicators, levels, methods for an integrated
assessment of methodological performance as
an aspect of preschool educational institution
management. Developed on the basis of fed-
eral and regional regulatory acts applying re-
quirements to the educational process imple-
mentation, the criterion and diagnostic tools
reflect the essential features of methodologi-
cal activity; they also meet the requirements of
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measurability indicators, moderate quantita-
tive composition of indicators, and simplicity
of calculations. The criterion and diagnostic
toolkit presented in the form of a knowledge-
based chart serves as a mechanism for assess-
ing methodological performance in a PEIL

The second stage — monitoring — is re-
lated to measurement of methodological de-
liverables and to an integrated assessment of
methodological performance on the basis of a
knowledge-based chart. The knowledge-based
chart serves as a basis for monitoring method-
ological performance. Filling in the chart by
the same group of teachers makes it possible
to obtain results in the dynamics of their de-
velopment, to compare them and make a time-
ly correction of processes in the framework of
methodological work.

The third stage — decision-making — is
transitional to the planning function: the con-
clusions and proposals made in its course are
included into an analytical justification for the
planning documents. Assessment of method-
ological performance in a preschool educa-
tional establishment by teachers gives a clear
picture of the teachers’ satisfaction level with
the organization and content of methodologi-
cal work, displays problems and potential of
methodological work in the establishment,
and accordingly maps out development op-
tions for the preschool educational estab-
lishment. On the basis of database collected
during the expert evaluation, it is possible to
define work priorities and at the same time to
reduce efforts to develop quality, while mak-
ing it foreseeable and feasible.

Application of the technology for meth-
odological performance assessment by teach-
ers as an aspect of preschool educational insti-
tution management allows one:

- first, to present systematically the
objectives and expected deliverables of the
teachers’ methodological activity of a pre-
school institution, requirements to the process
and conditions for accomplishment of the ob-
jectives;

- second, to increase the role of for-
malized information in methodological work
management in a PEI receiving estimates both
for individual and group indicators of meth-
odological work and for its integrated assess-
ment. Unlike verbal information, formalized
information is more accurate, less subject to
an influence of judgmental factors in its inter-
pretation, can be transformed by mathematical
methods, it is easier to systematize, store, and
reuse;

- third, to make the management process
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more specific premised on methodological
performance indicators that can act as through
parameters for the monitoring, analysis, plan-
ning and organization functions;

- fourth, to create an information base
for a management actor about the object on
the basis of methodological performance as-
sessment.

Evaluation of methodological perfor-
mance is intended:

- to acquire objective information about
the activity state in a PEI,

- to acquire objective information about
the activity management state in a PEI as a
whole and methodological work, in particular;

- to acquire objective information about
the activity state of teachers of different levels
(its conditions, process and deliverables) in a
PEIL

- to reveal positive and negative trends
in teachers’ methodological activity;

- to determine the causes for improve-
ment or deterioration in the quality of teach-
ers’ methodological activity in different peri-
ods of their work.

Methodological performance assess-
ment in a PEI is required in the following
cases:

- at the stage of preparing programs for
the PEI development and local target pro-
grams;

- when summing up the results for cer-
tain periods of the PEI operation;

- for making managerial decisions on
personnel matters;

- for solving problems associated with
the enhancement of a career development sys-
tem for personnel;

- during certification of teachers.

Carrying out the procedure for assessing
methodological performance in a PEI will en-
sure support for the organization’s processes,
as well as facilitate a transfer of the organi-
zation from a merely functioning state to the
state of dynamic development.

It is appropriate to consider methodolog-
ical performance evaluation as an integral part
of the system of assessing the performance
of a preschool educational institution and as
the most important foundation for solving the
problems of preschool education quality man-
agement in a preschool educational establish-
ment.
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lection of scientific articles on the proceed-
ings of the international scientific and practical
conference.  [KputepuaabHO-u3MepHUTEIbHAS
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