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Resumen: En el proyecto Researching and Promoting Character Education in Latin Ame-
rican Secondary Schools, financiado por la Templeton World Charity Foundation, nos apro-
ximamos a la percepcion que de la Educacion del Caracter se tiene en Argentina, Colombia y
Meéxico. La Educacion del Caracter nos interesd dado que integra algunas de las propuestas
para promover la ciudadania. Para el inicio de esta investigacion elaboramos un estudio pi-
loto basandonos en la metodologia Delphi, con el objetivo de discernir cuales son los temas
mas candentes alrededor de la Educacion del Caracter en estos paises. Esta metodologia
—rigurosa y de facil manejo— permite la obtencion de un conocimiento en profundidad sobre
la problematica de la Educacion del Caracter. Contamos con la participacion de diferentes
expertos del ambito académico, escolar y administrativo. Durante el proceso realizamos tres
interacciones con los expertos para alcanzar un mayor consenso en sus opiniones. Para ello
aplicamos dos rondas de preguntas cerradas y abiertas con las que obtener una mayor riqueza
y convergencia en los datos obtenidos. Como resultado, constatamos que la Educacion del
Caracter no es un término habitual en el ambito educativo de estos paises. Ademas, en este
tipo de educacion incide la influencia y relacion entre los agentes y el curriculum explicito-
oculto en la escuela.

Palabras clave: Educacion Moral; Educacion Civica; Educacion del Caracter; Educacion
Secundaria; Método Delphi.

1. INTRODUCTION

The Delphi study we present belongs to a global Research Project: Re-
searching and Promoting Character Education in Latin-American secondary
schools (<http.//www.unav.edu/web/educacion-del-caracter/presentacion>),
which is funded by the Templeton World Charity Foundation. With this proj-
ect we intend to shed light on character education in Latin-American Span-
ish-speaking countries as we are aware that most research focusing on char-
acter education is produced in English-speaking countries rather than Span-
ish-speaking ones (Moreno-Gutierrez & Frisancho, 2009; Yurén, Saenger &
Rojas, 2014). The aim of this study is to explore the situation of character
education in Latin American countries nowadays.

Character education has its remote origins in Ancient Greece and is the
classical approach to moral education regarding concepts such as virtue,
goodness, happiness and citizenship (Bernal, 1998). Aristotle stated that mor-
al and citizenship education must be acquired through good actions by try-
ing to acquire healthy habits and virtues for individual fulfillment and social
growth. The relevance of moral and personal development has been a key fac-
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tor for educational consideration (Naval, 1993). The link between good edu-
cation and the development of moral and social virtues, and a pro-citizenship
life-style can be found throughout Western societies and connects with other
approaches and theories (Bernal, Gonzélez-Torres & Naval, 2015). Character
education, then, is not a new trend in education.

Although, modern concept of character education has its roots in Dewey,
nowadays we can see a renaissance of character education (Lickona, 1993),
especially in English-speaking countries. It has grown in strength over the
last few decades, focusing on psychological and social research to improve
and promote character education in schools by helping children to develop
their moral reasoning, social skills, healthy habits and personal and social
well-being. Moreover, this kind of education can be useful when dealing with
personal and social issues such as academic improvement, bullying, social
performance, psychological issues, etc. (Bernal et al., 2015).

Different factors (culture, politics, social changes, historical moments,
etc.) have impacted on approaches to character education over the years and
its very definition, this is why character education is broad in scope and dif-
ficult to define (Otten, 2000). At present, humankind is facing huge challeng-
es like globalization, robotics, individualism, wars, economic crises, human
rights and global warming. For this reason Western countries, in particular,
have increased their efforts to implement new educational programs to help
children become good citizens in harmony with society by helping them to
develop moral and social virtues, by means of different psychological and
philosophical approaches together with the renaissance of character educa-
tion and Aristotelianism in education (Curren, 2010).

In Bernal et al. (2015) and Naval et al. (2015) we can find some different
approaches to character education with some coincidences, but also with con-
ceptual differences. Devries (1999), who follows the Piaget stream of mor-
al and social flourishing, present one approach. On the other hand, Lickona
(2004) is concerned with character education in schools and suggests that the
whole school community must pay attention to character education to solve
potential issues. One of the streams focusing on virtues and their performance
has been defended by Winne & Ryan (1997); another perspective is linked to
concern about the care ethics and core values of Noddings (2008) and Watson
(2008), whose thinking is focused on value performance and its relevance for
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personal and social development. Narvaez (2006) supports an interdisciplin-
ary approach for moral and social growth. In a recent study (Naval, Bernal
& Fuentes, 2017: 16) the authors conclude: current proposals for character
building seem to converge more and more in general terms, establishing com-
mon points and moving towards integrating perspectives.

The research is articulated in diverse proposals that cover both the theoret-
ical studies and the search for empirical evidence of the effectiveness of the
programs of moral formation, at the different educational levels.

Kristjansson’s recommendations (2016) guide the course of this education-
al model in the short and medium term. A key aspect is found in the alignment
with public perceptions and the response to current socio-educational needs.

It points out the importance of support in a political consensus between
different ideologies, thus facilitating a stable and lasting commitment and
avoiding unnecessary swings in educational policies, which generate so much
confusion and unease in the educational community, dampening down the
fires of the illusion proper to teaching.

Besides, Character Education needs to be supported by a philosophical
theory that bases its main development at a methodological, ontological, epis-
temological and moral level.

And finally, the concurrence of modern theoretical psychology is also im-
portant as support for the philosophical and pedagogical pillar.

2. METHOD
2.1. An introduction to the Delphi method

In this exploratory study, we decided to use the Delphi methodology to
present some statements regarding character education in Argentina, Colom-
bia and Mexico.

The Delphi method has its inspiration in the ancient Oracle of Delphos
and her capacity to predict the future (Landeta, 1999). Dalkey and Helmer
(Landeta, 1999; Linstone & Turoff, 1975) developed this methodology in the
USA at the beginning of the Cold War to explore Soviet bombing strategies
on America (Novakowski & Wellar, 2008). Although this technique was pri-
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marily used for military issues, the methodology has been used more often
in different research fields over the last few decades, with quantitative and
qualitative approaches (Brady, 2015; Green, 2014; Habibi, Sarafrazi & 1zad-
yar, 2014; Hsu & Sandford, 2007; Korkmaz & Erden, 2014; Maxey & Kezar,
2016; Parker, 1999; Powell, 2003; South, Jones, Creith & Simonds, 2016;
Varela-Ruiz, Diaz-Bravo & Garcia-Duran, 2012).

FIGURE 1
Typical Delphi scheme adapted (Habibi et al., 2014, Landeta, 1999)
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The Delphi process is “a method for structuring a group communication
process so that the process is effective in allowing a group of individuals, as
a whole, to deal with a complex problem” (Linstone & Turoff, 1975: 3). As
Landeta (1999) indicates, we need to keep in mind some criteria and be aware
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that although the future is constructed through this process, it has limited tra-
ditional prevision and needs expert opinion; individual judgement is imper-
fect, collective judgement is believed to be superior and we must not forget
that during a collective process negative effects can appear. To apply this
method a panel chart of experts is needed to obtain reliable information about
future trends for a specific issue or topic. Moreover, in order to prevent any
of the experts influencing others, anonymity must be guaranteed (Landeta,
1999). The main characteristic of this technique is interaction with experts us-
ing questionnaires or surveys to gain consensus building from their opinions;
success in achieving consensus is necessary to implement some iterations
with those experts supplying questions and feedback about data compiled
to reach reliable consensus among the panellists, and the consensus results
usually are presented as a statistical response. Nevertheless, qualitative anal-
ysis is also applied in the Delphi method (Brady, 2015) to identify the topics
where there is general agreement. But we must remember that consensus is
not always possible, and Delphi can be very useful to create debate instead of
generating a broader conclusion (McKenna as cited on Powell, 2003: 377).

2.2. Character Education Delphi Process

Our aim was to collect general statements about character education in
Argentina, Colombia and Mexico. This method allows us get a better under-
standing about education focused on moral and social virtues in these coun-
tries.

By applying this method, we managed to bridge the gap with those regions
and save money; these are some advantages of the Delphi methodology. Al-
though, on the other hand, the time spent developing the instruments, finding
and contacting the experts, time responses and reminders to participate, email
management and communication with the participants are some of the com-
plications of using this methodology.
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TABLE 1
Delphi chronogram

Months

Actions

May

June

July

August

September

October

November

Contacting ex-
perts

X

Questionnaire
design

1 Row

Data analysis

Questionnaire
design

2" Row

Analysis

XX o= X

Questionnaire
design

Feedback
+34 Row

Data analysis

Diffusion of
results

We decided to apply two main row-controlled feedback reports, and anoth-
er final questionnaire to confirm the main issues by trying to reach more con-
sensus in responses. Like South et al. (2016), although they do not add any
further information in the third row, we considered the answers obtained pre-
viously to be the final ones. Basically the third row gives the experts a chance
to “make further clarifications of both the information and their judgements
of the relative importance of the items” (Hsu & Ohio, 2007: 3). Furthermore a
feedback report was given to all participants after the second row, “Basically
the controlled feedback process consist of a well-organized summary of prior
iteration intentionally distributed to the subjects which allows each partici-
pant an opportunity to generate additional insights and more thoroughly clar-
ify the information developed by previous iterations” (Hsu & Ohio, 2007: 2).
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TABLE 2
Number of participants per row by country

Countries
Argentina Colombia Mexico
Initial sample 28 30 31
1% row 22 (28) 17 (30) 21 (31)
2M row 14 (28) 17 (30) 19 (31)
39 row 9(28) 10 (30) 13(31)

We decided to design the questionnaire with open questions and Likert
scale questions, but we have also included questions of choice —the first and
third rows. In our first questionnaire, we created different blocks related with
general conceptualization regarding character education, virtues promoted in
schools, sociocultural context, agents, etc., in secondary schools. In the last
two rows, we classified questions in various blocks: promoting social and
moral virtues, issues, opportunities, needs and challenges.

To manage the delivery of the survey and the data generation we have cho-
sen Google docs. This option simplified the data management, and saved time
and resources delivering surveys and collecting information.

FIGURE 2

On-line survey tool
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instructivo-académico? ¢Cuél es su importancia?

En caso de que haya contestado afirmativamente a la pregunta anterior, ;cudl
cree que es la mejor denominacién que describe estos otros dmbitos? (Puede
sefialar més de una)

Educocitn clvica
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2.3. Sample Panellists

One of the main points when using the Delphi method is the experts’ opin-
ion on a certain topic, in this case Character Education. Firstly, we must admit
that there is no exact mechanism for identifying experts, or how many should
be involved in the study (Habibi et al., 2014; Hsu & Sandford, 2007). In our
study, and in accordance with Landeta (1999), we take an expert figure to be
someone who has enough knowledge and resources to contribute in a positive
manner to the research topic. In order to do this, and aware that not all the
experts have the same degree of knowledge about the research topic (Hsu &
Sandford, 2007), we chose, basically, specialist stakeholders linked with the
field of education (not only experts on character education) such as school
teachers, researchers, administration workers, etc. Moreover, originally, we
also tried to add policy-makers; nevertheless, the difficulty of generating any
beneficial communication forced us to avoid this profile in the study.

FIGURE 3
Expert panel composition

4%

M Teachers (36%)

B Academics/researchers (49%)

[ Non profit associations (6%)

[J Administration workers (5%)

[ Others (4%)

During the process, we guaranteed the anonymity of all participants. This
was done for two reasons, firstly, to avoid any kind of inference among the
participants and, secondly, to give them more freedom to express their opin-
ions. During the sampling process, we contacted the stakeholders via email,
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selecting different universities, research institutes, schools and non-profit as-
sociations; furthermore, we also used the snowballing technique (Habibi et
al., 2014) to identify people who would be more interested in our study. There
is no general agreement about how many subjects must participate in a Delphi
study (Hsu & Sandford, 2007). In our study, the final sample average was
eighty-eight people in total, although, at the beginning, two hundred people
accepted our invitation to participate.

2.4. Data Analysis

The Delphi process attempts to achieve some consensus or convergence
about certain issues through a number of iterations with the participants. But,
in addition to this, we can also use this method to focus our attention on con-
structive disagreement (Von der Gracht, 2012). Thus in our study we decide
to fix the consensus by paying attention to some criteria commonly employed
in qualitative analysis and descriptive statistics, that is, a stipulated number
of rows, subjective analysis and mode, mean/median ratings and rankings and
standard deviation (Von der Gracht, 2012). We established two main rows and
a third one to obtain convergence for the questions where it was not achieved
earlier. We also used subjective analysis because it was necessary to explore
the qualitative data. Finally, we carried out statistical analysis to determine
a certain level of consensus; in our case, a simple majority was enough to
achieve this.

For the qualitative data analysis, we used a deductive and inductive ap-
proach, principally in the first row. During the qualitative analysis we em-
ployed topic coding (Miles, Huberman & Saldana, 2014; Saldana, 2009) For
Likert questions, we use statistical analysis. In our case, mode and mean were
basically the statistical analysis applied, as are generally used in Delphi stud-
ies (Hsu & Sandford, 2007).
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FIGURE 4 FIGURE 5
Sample of deductive categories Sample of inductive codes
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TABLE 3
Statistical analysis example: Colombia second row

Item N M SD | Max | Min | Md
In the current legislation in Colombia (Ley General
de Educacion o Ley 115) socio-moral virtues are 15 32 | 0,86 5 2 3

promoted

In the current curricular materials and textbooks in
my country, the following virtues are promoted: cour- | 15 2,7 | 0,82 4 1 3
age, honesty, self-control, gratitude, humility

At present the curricular design in your country com-

plicates the promotion of socio-moral virtues 16 32| LI > ! 4

3. REsuLTs
3.1. The Term

This study gave us the opportunity to understand what is happening with
character education in some Latin-American countries (Argentina, Colombia,
and Mexico). Some of the evidence found is useful to explain that character
education is an open concept that includes many aspects from different areas,
that’s why character education could be named with other sibling concepts
(Berkowitz, 2012; Kristjansson, 2013).
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FIGURE 6
Character Education in Latin American countries
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Furthermore, these countries do not have any subject in secondary schools
labelled as character education; indeed subjects related with character edu-
cation contents are better known as education for peace, ethical and civic
education, or citizenship education.

Character education in Colombia is understood as Citizenship Education or
Education for Peace. Citizenship education teaches individuals to behave
peacefully in society, to participate actively through democratic and peace-
able actions in social activities that help to improve the living conditions of
their close neighbours and society in general (Colombia 1).

We were unable to find a clear convergence when we asked participants to
identify what term would be most appropriate to identify all aspects present-
ed in character education. In the next figure, we can see the principal terms
selected by participants. On doing so, we realize the difficulty of identifying
character education with just one term or expression. In addition to this, an-
other point that shows the relativity of knowledge about character education
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in secondary schools is the fact that the virtues proposed in our study (cour-
age, honesty, justice, compassion, humility, self-discipline and gratitude) do
not seem imperative or important when their promotion in secondary schools
1s checked. In this case, we confirmed that none of them offers a minimum
consensus stating that they are performed in a regular way in the schools of
these countries.

FIGURE 7
Character education synonyms
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3.2. Factors involved on character Education

Of all the factors involved in character education, three have an enormous
impact on character education. In this study, in all countries, the family is the
main agent to help children’s character to flourish and to give backing to all
the work that schools do with them. Nevertheless, friendship in teenagers is
considered as a primary influence on the development of character education,
especially at this age, because friends have an enormous influence on their
peers to modify behaviour and are also role models where young people see
themselves reflected (Sanderse, 2013). We must consider that in present-day
society where the difficulties of striking a balance between family life and
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work life are huge, many children do not have a family to inspire them or to
learn manners or social forms, so this kind of issue is more common in soci-
ety. As one of the informants pointed out:

At this age, the students are discovering themselves and the surrounding
world. If they do not have an attractive model in their family, they tend to find
it in friendship and adopt their manners. Some students are less gregarious and
so look towards other figures in the media. For character education, it is neces-
sary and fundamental that family be a reference for the students and surround
them with good friends and other attractive models (Mexico 1).

Another agent involved in character education with great responsibility is
the teacher. The informants concur by affirming that a teacher is a key factor
to help teenagers at this stage. Teachers can also be a model for the students,
especially for those who do not have a steady family to motivate them to be
good people and citizens.

FIGURE 8
Teacher relevance Mexico
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FIGURE 9
Teacher relevance Colombia
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The most powerful argument is that the teacher is a model of inspiration
for students, both for good and ill (Kristjdnsson, 2006; Martino, 2009; Rose,
n.d.).

Because teachers committed to their duties, usually make a good impact on
their students. It does not matter which subject they teach. In fact, many teen-
agers often like a subject more or less because of the teacher, not because of
the contents of the subject (Argentina 3).

In spite of the fact that in all countries the teacher is considered to be a
relevant figure in character education, it does not mean that just any char-
acteristic will be useful for teaching character education. In our study the
main characteristics are: open to dialogue, assertive, empathetic and with
the capacity to encourage students. Moreover, despite the importance of the
teachers for character education, they have to overcome many difficulties, es-
pecially in public schools, where classes are commonly over-crowded, have
less resources, there are poor worker rights, the sociocultural environment
can be very tough in many schools, there is a lack of training for teachers,
poor attention to character education, poor parent involvement, etc. (Instituto
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Nacional Evaluacion Educacion [INEE], n.d.; Patino-Gonzalez, 2009). These
factors can make the difference when implementing and promoting character
education in secondary schools.

In addition to this, for our participants the educational laws pay more at-
tention to others aspects such as maths, language, etc., especially in regions
where Pisa results are weak as in Mexico (OECD, 2015), instead of character
education.

Moreover, the approach to this subject is close to civic education or ethical
education, which situation does not help to visualize character education in
a global sense in schools. Another factor that supports this argument is the
general opinion regarding teaching materials provided in these countries. Ac-
cording to participants, these resources are not appropriate enough to develop
character education in secondary schools; only the materials associated with
civic and ethical education have any kind of direct relationship with the pur-
pose of character education.

There is a subject called Ethical and Citizenship Education, with its roots in
the old Civic Instruction, with some touches of Philosophy. It makes the stu-
dents face up to the “consequences” of living in society and implicitly in-
cludes the moral and social virtues (Argentina 4).

Another issue that we have confirmed with this study is the tension between
what is taught, and what is caught (Arthur & Kristjansson, 2015; Halstead &
Xiao, 2010). In our case, we achieved a broad agreement among participants
that the caught or hidden curriculum has more impact on students when we
are referring to character education.

In fact, many participants consider that character education must be a daily
performance with good actions.

I think that the hidden curriculum is of vital importance because character
education must be taught in a vivid, practical, modelling, inspiring manner, in
a way that can help it to flourish and be lived naturally. Finally, it’s a practical
learning process not theoretical one (Mexico 2).
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FIGURE 10
Caught vs Taught
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For many of our participants it does not matter if the explicit curriculum
talks about virtues, values, or human rights if these contents do not have the
backing of the school community, particularly of the teachers who are in daily
contact with students who can be a model for the students (Sanderse, 2013).
It is assumed that teachers know the contents but is not clear what kind of
performance they must provide in class. Even those who are critical of the
hidden curriculum are aware that role modelling is a key factor for character
education.

The hidden curriculum is far away from the virtues. On the contrary, it pro-
motes the easiest things, being late, lies, unpunctuality, irresponsibility that
are frequently embodied in the teacher (Argentina 4).

We also found participants who defend a balance between what is taught
and what is caught, but in a smaller proportion. This reflects the unfinished
debate between contents vs experiences, books vs performance, official agen-
da vs particular interests, etc., in character education.
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4. CONCLUSIONS

Finally, we can confirm that character education in Argentina, Colombia
and Mexico is understood as a hold-all where many aspects can be taught
in order to achieve some personal and social skills for the well-being of the
students and society in general. Furthermore, we can conclude that the term
‘character education’ is not well-known in those countries, and its conceptu-
alization is closer to education for peace, civic education or citizenship ed-
ucation in comparison with the virtues approach promoted in other Western
countries.

We can also add that there is tension among the agents (parents, school
staff, and friends) involved in character education. Despite this, everyone is
aware of parental relevance in children’s education and that they must be the
principal figure; friendship among peers is considered crucial among teen-
agers due to their capacity to influence for good or ill with their behaviour;
teachers are seen to be relevant but only if they can successfully manage all
the sociocultural issues present in classrooms. Moreover, the weakness of
policies related with character education in secondary schools does not help
teachers.

Although in this study what is caught is considered more relevant for char-
acter education, we have found an open debate between what is taught and
what is caught and the importance of both in teaching how to be a good per-
son in secondary schools.

BiBLIOGRAPHY

ARTHUR, J., & Kristjansson, K. (2015). Is Good Character Caught or Taught?.
Retrieved from https://www.bigquestionsonline.com/2015/02/17/good-
character-caught-taught/

BerkowiTz, M. (2012). Navigating the Semantic Minefield of Promoting
Moral Development. Retrieved from http://www.amenetwork.org/opin-
ion/2016/2/15/navigating-the-semantic-minefield-of-promoting-mor-
al-development-by-marvin-w-berkowitz

K< EDETANIA 53 [Julio 2018], 23-44, ISSN: 0214-8560


https://www.bigquestionsonline.com/2015/02/17/good-character-caught-taught/
https://www.bigquestionsonline.com/2015/02/17/good-character-caught-taught/
http://www.amenetwork.org/opinion/2016/2/15/navigating-the-semantic-minefield-of-promoting-moral-development-by-marvin-w-berkowitz
http://www.amenetwork.org/opinion/2016/2/15/navigating-the-semantic-minefield-of-promoting-moral-development-by-marvin-w-berkowitz
http://www.amenetwork.org/opinion/2016/2/15/navigating-the-semantic-minefield-of-promoting-moral-development-by-marvin-w-berkowitz

Questions and answers regarding character education in Latin-American countries... 41

BErNAL, A. (1998). Educacion del caracter, educacion moral: propuestas ed-
ucativas de Aristoteles y Rousseau. Pamplona: Eunsa.

BERNAL, A., GoNzALEZ-ToRrrRES, M. C., & Navar, C. (2015). La Educacion
del caracter perspectivas internacionales, Participacion educativa, 4(6),
35-46. Retrieved from https://sede.educacion.gob.es/publiventa/la-educa-
cion-del-caracter-perspectivas-internacionales/educacion-politica-educa-
tiva/20413

Brapy, S. R. (2015). Utilizing and Adapting the Delphi Method for Use in
Qualitative Research. International Journal of Qualitative Methods, 14(5).
http://doi.org/10.1177/1609406915621381

CurreN, R. (2010). Aristotle’s educational politics and the Aristotelian re-
naissance in philosophy of education, Oxford Review Education 5(36),
543-559. http://doi.org/10.1080/03054985.2010.514434

DEvrigs, R. (1999). Implications of Piaget’s Constructivist Theory for Char-
acter Education. Action in Teacher Education, 4(20), 39—47.

GRreeN, R. A. (2014). The Delphi Technique in Educational Research. SAGE
Open, 4(2). http://doi.org/10.1177/2158244014529773

HagiBl, A., SaraFrAZI, A., & [zaDYAR, S. (2014). Delphi Technique Theo-
retical Framework in Qualitative Research. The International Journal
of Engineering and Science, 2319-1813. http://doi.org/10.1016/S0169-
2070(99)00018-7

HaLstEAD, M., & Xi1A0, J. (2010). Values Education and the Hidden Curricu-
lum. In T. Lovat, R. Toomey, & N. Clement (Eds.), International Research
Handbook on Values Education and Student Wellbeing (pp. 303-318).
London-New York: Springer.

Hsu, C., & Sanprorp, B. A. (2007). The Delphi Technique , Practical Assess-
ment, Research and Evaluation 12(10). Retrieved from http://pareonline.
net/pdf/v12n10.pdf

INNE (n.d.). 8 Rostros de los jovenes en México. Retrieved from http://www.
inee.edu.mx/index.php/624-blog-de-la-gaceta-mayo-2017/articulos-gace-
ta-mayo-2017/2831-rostros-de-los-jovenes-en-mexico

Korkmaz, H. E., & ErRDEN, M. (2014). A Delphi Study: The Characteristics of
Democratic Schools. The Journal of Educational Research, 107(5), 365—
373. http://doi.org/10.1080/00220671.2013.823365

\
EDETANIA 53 [Julio 2018], 23-44, ISSN: 0214-8560 >}


https://sede.educacion.gob.es/publiventa/la-educacion-del-caracter-perspectivas-internacionales/educacion-politica-educativa/20413
https://sede.educacion.gob.es/publiventa/la-educacion-del-caracter-perspectivas-internacionales/educacion-politica-educativa/20413
https://sede.educacion.gob.es/publiventa/la-educacion-del-caracter-perspectivas-internacionales/educacion-politica-educativa/20413
http://doi.org/10.1177/1609406915621381
http://doi.org/10.1080/03054985.2010.514434
http://doi.org/10.1177/2158244014529773
http://doi.org/10.1016/S0169-2070(99)00018-7
http://doi.org/10.1016/S0169-2070(99)00018-7
http://pareonline.net/pdf/v12n10.pdf
http://pareonline.net/pdf/v12n10.pdf
http://www.inee.edu.mx/index.php/624-blog-de-la-gaceta-mayo-2017/articulos-gaceta-mayo-2017/2831-rostros-de-los-jovenes-en-mexico
http://www.inee.edu.mx/index.php/624-blog-de-la-gaceta-mayo-2017/articulos-gaceta-mayo-2017/2831-rostros-de-los-jovenes-en-mexico
http://www.inee.edu.mx/index.php/624-blog-de-la-gaceta-mayo-2017/articulos-gaceta-mayo-2017/2831-rostros-de-los-jovenes-en-mexico
http://doi.org/10.1080/00220671.2013.823365

42 Aurora Bernal Martinez de Soria y otros

KristiAnsson, K. (2006). Emulation and the use of role models in mor-
al education. Journal of Moral Education, 35(1), 37-49. https://doi.
org/10.1080/03057240500495278

Kristiansson, K. (2013). Ten Myths About Character, Virtue and Virtue Ed-
ucation - Plus Three Well-Founded Misgivings. British Journal of Educa-
tional Studies, 61(3), 269-287. https://doi.org/10.1080/00071005.2013.7
78386

Kristiansson, K. (2016). “Aristotelian character education: a précis of the
2015 book™. Journal of Moral Education, 45, 4:481-489.

LANDETA, J. (1999). El Método Delphi. Barcelona: Ariel.

Lickona, T. (1993). The return of character education. Educational Leader-
ship, 3(53), 6-11. Retrieved from http://www.ascd.org/publications/edu-
cational-leadership/nov93/vol51/num03/The-Return-of-Character-Educa-
tion.aspx

Lickona, T. (2004). Character matters: how to help our children develop
good judgment, integrity, and other essential virtues. New York: Simon
& Schuster.

Linstong, H. A., & Turorr, M. (1975). The Delphi Method Techniques and
Applications. Massachusetts, Reading: Addison-Wesley. Retrieved from
http://pareonline.net/pdf/v12n10.pdf

MartiNno, W. (2009). Teacher as Role Models. In L. J. Saha & A. G. Dwor-
kin (Eds.), International Handbook of Research on Teachers and Teaching
(pp. 755-768). Boston, MA: Springer. https://doi.org/10.1007/978-0-387-
73317-3 47

MAXEY, D., & KEzAr, A. (2016). Leveraging the Delphi Technique to Enrich
Knowledge and Engage Educational Policy Problems. Educational Policy,
30(7), 1042—1070. http://doi.org/10.1177/0895904815586856

MiLes, M. B., HUBERMAN, M., & SALDANA, J. (2014). Qualitative Data Analy-
sis. Thousand Oaks, California-London, New Deli: SAGE.

MOoRENO-GUTIERREZ, M. & FrisancHo, S. (2009). Transitions to democracy:
the role of moral and citizenship in Latin America. Journal of Moral Edu-
cation, 4(38), 391-406.

Narvaez, D. (2006). Integrative Ethical Education. In M. Killen & J. Smeta-
na (Eds.), Handbook of moral development (pp. 703—736). Mahwah, NJ:
Associates, Lawrence Erbaulm.

K< EDETANIA 53 [Julio 2018], 23-44, ISSN: 0214-8560


https://doi.org/10.1080/03057240500495278
https://doi.org/10.1080/03057240500495278
https://doi.org/10.1080/00071005.2013.778386
https://doi.org/10.1080/00071005.2013.778386
http://www.ascd.org/publications/educational-leadership/nov93/vol51/num03/The-Return-of-Character-Education.aspx
http://www.ascd.org/publications/educational-leadership/nov93/vol51/num03/The-Return-of-Character-Education.aspx
http://www.ascd.org/publications/educational-leadership/nov93/vol51/num03/The-Return-of-Character-Education.aspx
http://pareonline.net/pdf/v12n10.pdf
https://doi.org/10.1007/978-0-387-73317-3_47
https://doi.org/10.1007/978-0-387-73317-3_47
http://doi.org/10.1177/0895904815586856

Questions and answers regarding character education in Latin-American countries... 43

Navat, C. (1993). Educacion, retorica y poética. Tratado de la educacion en
Aristoteles. Pamplona: Eunsa.

Navar, C., BErNaL, A., & FuenTEs, J. L. (2017). “Educacioén del caracter y de
las virtudes”. En Diccionario Interdisciplinar Austral. In Claudia E. Van-
ney, Ignacio Silva y Juan F. Franck (eds). Retrieved from http://dia.austral.
edu.ar/Educacion_del caracter y de las virtudes

NavaL, C., GoNzALEZ-TorrEs, M. C., & BErRNAL, A. (2015). Character Edu-
cation, International Perspectives. Pedagogia e Vita, 73. Annuario 2015,
155-184.

NobbpinGs, N. (2008). Caring and Moral Education. In L. P. Nucci & D.
Narvaez (Eds.), Handbook of moral and character education. New York:
Routledge.

Novakowskl, N., & WELLAR, B. (2008). Using the Delphi technique in nor-
mative planning research: Methodological design considerations. Environ-
ment and Planning A, 40(6), 1485—1500. http://doi.org/10.1068/a39267

OECD. (2015). Programme for International Student Assessment (PISA) Re-
sults from PISA 2015 - Country Note — Mexico [report]. Retrieved from
http://www.oecd.org/pisa/pisa-2015-Mexico.pdf

OttEN, E, H. (2000). Character Education. ERIC Clearinghouse for Social
Studies/Social Science Education Bloomington IN. Retrieved from https://
eric.ed.gov/?1d=ED444932

Parker, W. C., Nmomiva, A., & Cocan, J. (1999). Educating World
Citizens: Toward Multinational Curriculum Development. Amer-
ican Educational Research Journal, 36(2), 117-145. http://doi.
org/10.3102/00028312036002117

Parivo-GonzALez, S. (2009). Promoting ethical competencies: Educa-
tion for democratic citizenship in a Mexican institution of higher ed-
ucation. Journal of Moral Education, 38(4), 533-551. https://doi.
org/10.1080/03057240903321980

PoweLL, C. (2003). The Delphi Technique: myths and realities. Methodolog-
ical Issues in Nursing Research, 41(4), 376-382. http://doi.org/10.1046/
J-1365-2648.2003.02537.x

Rosk, D. (n.d.). The potential of role-model education. Retrieved from http://
infed.org/mobi/the-potential-of-role-model-education/

\
EDETANIA 53 [Julio 2018], 23-44, ISSN: 0214-8560 >}


http://dia.austral.edu.ar/Educaci�n_del_car�cter_y_de_las_virtudes
http://dia.austral.edu.ar/Educaci�n_del_car�cter_y_de_las_virtudes
http://doi.org/10.1068/a39267
http://www.oecd.org/pisa/pisa-2015-Mexico.pdf
https://eric.ed.gov/?id=ED444932
https://eric.ed.gov/?id=ED444932
http://doi.org/10.3102/00028312036002117
http://doi.org/10.3102/00028312036002117
https://doi.org/10.1080/03057240903321980
https://doi.org/10.1080/03057240903321980
http://doi.org/10.1046/j.1365-2648.2003.02537
http://doi.org/10.1046/j.1365-2648.2003.02537
http://infed.org/mobi/the-potential-of-role-model-education/
http://infed.org/mobi/the-potential-of-role-model-education/

44 Aurora Bernal Martinez de Soria y otros

SALDANA, J. (2009). The Coding Manuela for qualitative researchers. Thoun-
sad Oaks, California-London, New Deli: Sage.

SANDERSE, W. (2013). The meaning of role modelling in moral and character
education. Journal of Moral Education, 42(1), 28—42. https://doi.org/10.1
080/03057240.2012.690727

South, R., Jongs, F. W., CreitH, E., & Smmonps, L. M. (2016). Understand-
ing the concept of resilience in relation to looked after children: A Del-
phi survey of perceptions from education, social care and foster care.
Clinical Child Psychology and Psychiatry, 21(2), 178-192. http://doi.
org/10.1177/1359104515577485

VareLA-Ruiz, M., Diaz-Bravo, L., & Garcia-DurAN, R. (2012). Descripcion
y usos del método Delphi en investigacion del area de la salud. /nves-
tigacion En Educacion Médica, 1(2), 90-95. http://doi.org/ISSN: 2007-
5057

Von peErR GracHT, H. A. (2012). Consensus measurement in Delphi studies.
Review and implications for future quality assurance. Technological Fore-
casting and Social Change, 79(8), 1525—1536. http://doi.org/10.1016/j.
techfore.2012.04.013

Warson, M. (2008). Developmental Discipline and Moral Education. In L.
P. Nucci & D. Narvéez (Eds.), Handbook of moral and character educa-
tion (pp. 175-203). New York: Routledge.

WINNE, E. A., & Ryan, K. (1997). Reclaiming our schools: teaching charac-
ter, academics, and discipline. Columbus, OH: Merrill-Prentice Hall.

YUreN, T., SAENGER, C., & Roias, A. (2014). Practicas de investigacion sobre
formacion moral en México: Meta-andlisis de un estado del conocimiento.
Actualidades Investigativas En Educacion, 14(1), 1-22. Retrieved from
http://www.redalyc.org/pdf/447/44729876010.pdf

K< EDETANIA 53 [Julio 2018], 23-44, ISSN: 0214-8560


https://doi.org/10.1080/03057240.2012.690727
https://doi.org/10.1080/03057240.2012.690727
http://doi.org/10.1177/1359104515577485
http://doi.org/10.1177/1359104515577485
http://doi.org/10.1016/j.techfore.2012.04.013
http://doi.org/10.1016/j.techfore.2012.04.013
http://www.redalyc.org/pdf/447/44729876010.pdf

