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INTRODUCTION. In a globalized and multicultural world, one is increasingly challenged by 
encounters and relationships with the other. Intercultural pedagogy develops its reflections 
around these problems, while continuously updating its meanings and purposes. METHOD. 
Starting from a reinterpretation of the pedagogical foundations of the relationship between iden-
tity and otherness, this contribution proposes to outline the role and purpose of an intercultural 
pedagogy in relation to the framework of insecurity that characterizes multicultural society today. 
RESULTS. The interplay between the theoretical analysis of intercultural pedagogy and the vari-
ous manifestations of risk, especially as regards the condition of vulnerability experienced by 
refugees and migrants, allows us to outline new educational goals for an authentic relationship 
with others. DISCUSSION. As a result of the above observations, the need for a continuous in-
terpretation of intercultural education in relation to the constantly changing scenarios emerges. 
In addition, the training of educational and pedagogical professionals that make use of intercul-
tural mediation to prevent conflict and upgrade living conditions and encourage a better educa-
tion for the new wave of immigrants becomes crucial.

Keywords: Intercultural pedagogy, Uncertainty, Otherness, Relationship with other, Intercultural 
mediation.
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Introduction

The processes of multicultural configuration of 
society have changed the education systems in 
order to recognize the other as constitutive di-
mension of relationships and ways of living, 
not neglecting the consequences that can arise 
in terms of risks and insecurity. In his inter-
view on the concept of identity, Zygmunt Bau-
man summarized the presence of diversity 
and the other in our age with different images 
about the foreigner in our life (Bauman, 2003, 
p. 20). These images help us to become aware 
of the profile of a globalized society based on 
diversity. The presence of foreigners is now in-
creasingly stabilized in different countries as a 
result of migratory processes as a phenomenon 
that influences various aspects of life: the wel-
fare system, the response to basic needs, care 
and health promotion, the job search and con-
tinuous training. These needs are addressed by 
an increasingly oriented action by govern-
ments, services, and educational and training 
institutions, in order to promote a real inclusive 
integration. 

Method

Starting from the assumption of an intercul-
tural pedagogy (Giusti, 2017; Portera, 2013) 
we will try to become aware of cultural differ-
ences both as a source of risks and as the re-
sources of a multicultural society. With the 
spread of migratory processes in the different 
European countries (Triandafyllidou et al., 
2014), the theme of protection and security 
has become central because it is connected to 
the wide range of reception and integration 
needs, as well as social welfare-oriented to re-
spond to the basic needs of life: from the need 
for a home to health services, work placement, 
access to education and training. These differ-
ent areas of welfare should be governed with 
policies and interventions aimed at ensuring a 
real integration of people arriving from other 
countries.

To prevent the intertwining of migratory pro-
cesses and needs of migrants and refugees from 
increasing the condition of a merely dispersive 
physical, cultural and social nomadism, it is es-
sential to look at the construction of a “plural 
community” of peoples and cultures able to co-
exist with each other. As Marc Augé states to 
address the problem of the other, it is essential 
to be aware of an identity that is expressed in 
multiple senses, of a “plural, relational and 
therefore relative self. […] Individual beings 
exist only by virtue of the relationship that 
unites them. The individual, therefore, is not 
the necessary but variable intersection of a set 
of relationships” (Augé, 2019, p. 26). 

The adoption of an intercultural perspective in 
a pedagogical reflection addresses the issue of 
the cultural obstacles that still exist regarding 
the debate on the themes of the other, the rela-
tionship between identity and otherness (Mari 
and Pysiak, 2017).

Educating to the encounter with other, over-
coming barriers, and building bridges (Colom-
betti, 2018) is not easy, especially in a global 
context characterized by strong economic, po-
litical and social instability. The ambition to 
build a single global market has in fact ended 
up creating strong inequalities and gaps be-
tween rich and poor, increasing the pockets of 
poverty, social fragmentation and marginaliza-
tion. The record of unstoppable migratory flows 
is also determined by the global poverty that 
pushes people residing in severely tried territo-
ries to move in order to gain access to greater 
chances of survival and emancipation. 

In a multicultural scenario, assuming differences 
as a paradigm for educating and training identity 
and interpersonal relationships is not simple: the 
encounter with other is in fact a tiring and risky 
path, marked by doubts and misunderstandings, 
in many cases by conflicts and distrust. For ex-
ample, we are used to be distrust what is un-
known. From these considerations the need to 
build an “intercultural space”, arises through the 
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recognition of others as a constitutive dimen-
sion of every one, together with the need for 
“intercultural skills” as an indispensable pre-
requisite for educators in the social fields. 

Intercultural education emerges as a central 
task for spreading a culture of coexistence and 
educating people to a critical thinking that ena-
bles them to decode and critically read the as-
pects of coexistence with the other, beyond the 
prejudices and rhetoric due to common sense 
(Fiorucci, 2011, p. 9). 

As educators we have to take on both theoreti-
cal and practical problems, through the tools of 
culture and reflection, in order to imagine new 
ways to build a “new intercultural humanism” 
and to oppose those that Umberto Eco indicat-
ed as “entrepreneurs of fear and insecurity”, to 
overcome the diversity as a sign of threat (Eco, 
2001, p. 12).

Within intercultural pedagogy, the theme of 
the relationship with the other emerges as one 
of the main challenges to overcome the con-
victions rooted in ethnocentrism (Cambi, 2008, 
p. 15), which produces the rejection of the en-
counter with another culture and it induces to 
live the relationship with one’s own identity in 
terms of exclusivity, superiority, and domina-
tion. Consequently, it is easy to fall back into a 
monocultural vision that tends to perpetuate 
presuppositions on the part of certain cultural 
frameworks, underestimating the specificity of 
other cultures. 

Recognizing the existence of other ways and 
worlds within current societies means not only 
adding together different knowledge and edu-
cational options but promoting attitudes for al-
lowing themselves to be solicited by the en-
counter with the other.

Reinterpreting intercultural pedagogy (Catarci, 
Macinai, 2015) then means not falling into ster-
ile culturalism or relativism, to take note of the 
co-existence of multiple visions around identity, 

diversity, and relationship with the other, avoid-
ing the principle that everything is valid, while 
inequalities continue to persist. Promoting inter-
cultural dialogue implies trying to understand 
the social, political, and cultural mechanisms 
behind certain images of the other and his edu-
cation, and recognizing how they have been so-
cially constructed and reproduced. Intercultur-
al education requires developing the ability to 
interpret the same situation in different ways, 
and thus imagine new possibilities for learning, 
knowledge, and growth.

The exercise of an openness of interpretation is 
certainly of greater interest on a pedagogical 
level. In fact, recalling Geertz’s words, we can 
argue that “seeing ourselves as others see us 
can be revealing” (Geertz, 1988, p. 22) in view 
of overcoming fears and prejudices that can 
cause prejudicial drifts. As Todorov points out, 
“Fear of barbarians is what risks making us bar-
barians” (Todorov, 2009, p. 16); on the contra-
ry, building conditions for positive coexistence 
and integration is a pedagogical project that 
calls into question the dialogue between for-
eigners and natives. The processes of integra-
tion are successful only if they involve both the 
migrant and native communities and if they act 
in contrast to the policies of the “entrepreneurs 
of fear and insecurity”. These feed feelings of 
fear and insecurity in a period of severe eco-
nomic and social crisis, they tend to perpetuate 
the processes of building the enemy as a scape-
goat, diverting attention from the real problems 
that affect an authentic intercultural society.

Pedagogical response is to continually confront 
the challenge of openness to the other with an 
approach aimed at mutual knowledge, deep en-
richment, in search of an opening to otherness 
as an educational response that our society is 
able to develop. Otherness is a constitutive di-
mension of every human being. It must not be 
seen as a threat or a form of inferiority, because 
it is inherent in the humanity that unites us. 
Otherness is a necessary dimension for our 
identity and for recognizing ourselves in the 



Marisa Musaio

100 • Bordón 73 (1), 2021, 97-110, ISSN: 0210-5934, e-ISSN: 2340-6577

humanity that unites us. As Marc Augé points 
out, the question “Who is the other? is a com-
plex question to answer which one immediate-
ly realizes that these others do not stop asking 
the question of who is equal to themselves and 
who the other is” (Augé, 2019, p. 13). We un-
derstand then it is a question as much related 
to the education of identity as to the relation-
ship.

From the “identity” side, we can see that it con-
tains two meanings: on the one hand, it refers 
to the complex of characteristic data that allow 
the identification of a person and that guaran-
tee his/her uniqueness and originality (accord-
ing to Ricoeur it is the “ipse”); on the other 
hand, the identity recalls the “idem”, the same. 
If on the one hand identity denotes the sense of 
one’s being as a single “ens” and distinguishable 
from all the others, on the other hand it refers 
to being identical which establishes a relation-
ship of equality or coincidence. For these rea-
sons, identity is the cause and effect of the dif-
ferent belongings that characterize us and that 
we possess (Ricoeur, 1993). 

Starting from these considerations we can af-
firm that among the aims of an intercultural 
pedagogy there is primarily the promotion of a 
reflective openness to mental forms, cognitive 
and emotional styles that recognize how the 
human being is formed by recognizing first of 
all otherness as inner fundamental in itself and 
as a guiding value of one’s feeling and acting 
(Cambi, 2008, p. 71).

As Todorov explained, being able to know 
something that is other than oneself means un-
derstanding going towards what we would like 
to grasp the secrets of, having to respect the di-
mension of mystery that is contained in the 
“other than oneself”:

We never have knowledge of the other from 
oneself in its absoluteness, in its objectivity, in 
its total understanding, in its unconditional 
transparency. We are only allowed to operate a 

“reliable interpretation” of the text (hermeneutic 
method), and never a decipherment or explana-
tion of the simpliciter text, remaining open to 
what the other wants to tell us and how he wants 
to reveal himself (Todorov, 2009, p. 16).

Identity, difference, relationship are the terms of a 
reflective synthesis and an education oriented to 
approach rather than distance, to create an edu-
cation to difference (Mantegazza, 2006). Unfor-
tunately, however, the scenario of cultural plu-
ralism of recent years has led to a proliferation 
of terms and conceptual categories that have led 
to see education of identity as a battlefield be-
tween identity and difference, as regards the rec-
ognition of the relationships between majorities 
and minorities, between citizenship rights and 
cultural affiliations. On the other hand, denial 
of cultural differences results in an increase in 
the sense of detachment between cultures, the 
drowning of difference within assimilation and 
the growth of a sense of conflict in different 
contexts.

Intercultural perspective engages in the con-
struction of the space of the “inter”, that is the 
space of the relationship between people, cross-
ing borders and barriers, to intertwine spaces of 
identification and belonging, of difference and 
similarity. The role exercised by pedagogical re-
flection for the purpose of constructing inter-
cultural thinking is fundamental to look at a 
subjectivity that is educated as the result of re-
lational and dynamic processes (Dubrosc and 
Edres, 2017), as the result of the encounter be-
tween multiple identities and belonging that 
coexist in a single human being (Sen, 2017).

Our reference assumption converges on an in-
tercultural pedagogy oriented to respect for dif-
ferences in the consideration of the human 
similarities that bind us, in view of the formula-
tion of spaces for intercultural education 
through the recognition and enhancement of 
diversity (Sharma and Lazar, 2019) and exer-
cise of intercultural competences as an indis-
pensable prerequisite for all and as a “toolbox” 
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for operators in the educational and social fields 
(Abbri, 2002).

Starting from these fundamental references, we 
will try to understand some of the main diffi-
culties and risks that education encounters in 
the field.

Results 

On an experimental level, the difference of the 
other confuses us, upsets us, forces us to review 
our beliefs and principles. The other brings 
back into play the ancient ghost of uncertainty. 
Despite the complexity of the reception and in-
tegration paths to be faced, what creates the 
problem is that the migrant, the other, the refu-
gee, with all his diversity, is human like us, he 
has needs and desires, aspirations for the best, 
as for any person, in his/her own ethos. None-
theless, the presence of the other makes us feel 
we are in danger which reflects our own human 
vulnerability, at the same time his arrival and 
his presence among us induces the fear of los-
ing something.

Intercultural education is faced with the themes 
of insecurity, risk and the search for security, ac-
ceptance and detachment and includes the 
need for recognition that every human being 
feels and embodies. Along with acceptance, the 
encounter with the other is sometimes accom-
panied by indifference, hostility, but also con-
flict, and even violence, as happens in the case 
of the phenomena of terrorism.

The conditions of risk for humanity (Beck, 
2013) are now wider due to several factors: due 
to the absence of effective actions aimed at fac-
ing traditional threats such as wars, due to the 
re-emergence of political tensions between 
countries, influence exerted by new forms of 
global power. To cope with all these difficulties, 
the 2030 Agenda wanted to propose a set of 
concerted actions to address the most serious 
problems that afflict humanity, also from an 

intercultural perspective, in order to reaffirm 
the value of collaboration and the construction 
of peace as factors of growth and prosperity, 
and, above all, to continue the fight against in-
equalities and poverty which in turn generate 
greater tension, conflicts and recourse to vio-
lence.

Perspective of an intercultural education is 
therefore not exempt from the risk of being hin-
dered if we do not consider the implications 
that it maintains with everyone’s need for secu-
rity and recognition. Security is the most im-
mediate of the individual’s primary needs, a 
condition to be able to satisfy all other needs. In 
its fundamental meaning, security is a priority 
for survival and calls into question the protec-
tive dimension of life, without which individu-
als could not give space to their activities and 
exercise their freedom and the enjoyment of 
their rights. Security is to be distinguished into 
“detected” and “perceived” (Battistelli, 2016, 
p. 9): in the first case it is the result of a process 
of collecting data and indicators; in the second 
it refers to a spontaneous and informal phe-
nomenon that it emerges in relation to individ-
uals or a group of individuals. Beyond the dy-
namics of data collection, perceived security 
allows us to enter into the framework of peo-
ple’s experiences, in a subjective dimension that 
helps to understand how people perceive them-
selves, define and build their reality, in relation 
to changes or factors lived in their own space of 
belonging. On this front, intercultural educa-
tion is confronted with experiences of insecu-
rity and with the variables that influence citi-
zens’ perception and demand for security, or 
that have a bearing on prejudices and fears to-
wards others as foreigners. Today the combina-
tion of security and insecurity is at the center of 
considerations in many contexts of European 
cities, as a source of misunderstandings in which 
public opinion and also political decision-mak-
ers run into. In any case, ensuring safety is a 
goal to be pursued in relation to the different 
areas of education and activities within the var-
ious contexts. In fact, if one considers that the 
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irreplaceable role of the city in making every-
one feel safe even while in the midst of stran-
gers (Battistelli, 2006, p. 70), cities are impor-
tant spaces for educational practices aimed at 
incorporating the diversity of ethnic groups, 
cultures, religions, economic conditions, to limit 
the dimension of alarm and threat that inevitably 
occurs with the presence of different people. In 
this direction, the main subjects of alarm are im-
migrants, identified as factors of destabilization 
and social disorder.

In this regard, the situation of social security 
and insecurity in Italy and Europe in recent 
times is showing signs of deterioration in rela-
tion to the growing presence of immigrants 
(European Security Observatory, 2015), often 
used by political movements as a propaganda 
theme, without promoting social and educa-
tional conditions to build security as a result of 
intentional and concerted actions both in the 
reception facilities and in schools and socio-
educational services. “In the complex relation-
ship that is established between migrants and 
the host country, results such as inclusion, citi-
zenship, legality are mostly the result of inten-
tional political choices. However, in a not negli-
gible number of cases, positive consequences 
take shape following even unintentional pro-
cesses” (Battistelli, 2006, p. 87). 

The point that remains firm is a preventive per-
spective with respect to conditions of insecurity 
that is determined thanks to the inclusive strat-
egies exercised by institutions such as schools 
and in the context of health protection. In fact, 
these institutions continue to ensure effective 
ways of welcoming and socializing for immi-
grant people and families, as well as helping to 
overcome generalizations and misunderstand-
ings that help promote and build security con-
ditions based on knowledge and education 
(Battistelli, 2006, pp. 254-261), rather than on 
prejudice.

Overcoming an interpretation of the other only as 
a risk factor can take place with insights into the 

concept of identity, which acquires a new central-
ity if the theme of risk connected to multicultural 
living is tackled: we can think about the emphasis 
on the meaning of belonging and of identities 
necessary to be able to think about ourselves and 
others, which can turn into reasons of hostility 
and detachment towards those who do not iden-
tify themselves as us in a given community, nation 
or in certain cultural and religious characteristics. 
Identity plays an important role with respect to 
the awareness of ourselves in relation to the links 
with a specific community, even if the identifica-
tion with a specific community or national be-
longing can be a factor that calls into question the 
effective freedom of people and authentic rela-
tionship possibilities. As Amarthya Sen says, we 
must try to take a step forward to recognize that in 
addition to an identity based on belonging, in ad-
dition to recognizing that we are different for this 
reason, we must realize that we are different in a 
great variety of ways: “Each of us, in his life, pos-
sesses, on the basis of different contexts, various 
types of identity” (Sen, 2017, p. 61). Consequent-
ly, knowing “our different diversities” is essential 
to understand which of them is a priority from 
time to time, to establish the relative importance 
of these diversities and to understand the priority 
relationships that may change in relation to cir-
cumstances. For example, it is necessary to recog-
nize the importance of identifying with a commu-
nity, if we think about the enhancement of 
responsibility towards the other members of the 
shared community and the adherence to a reci-
procity, but at the same time identifying with one’s 
community can also prove to be limiting when it 
ends. To privilege a certain meaning of identity to 
the detriment of others, or when cultural barriers 
arise that result in the rejection of certain intercul-
tural behaviors, thus compromising the possibili-
ty of exchange and mutual understanding be-
tween different cultures (Sen, 2017, pp. 63-65).

Starting from these considerations the need to 
think about identity emerges in relation to a 
multiple belonging, considering that the world 
is certainly made up of a set of belongings to, 
nations and a set of people. 
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The crucial global issues we face must take into 
account the plurality of identities and the role 
of reflection and choice that influence crucial 
issues such as coexistence between cultures, se-
curity, the promotion of equity: “We must take 
responsibility for our lives, and also for the 
world in which we live” (Sen, 2017, p. 72). 

Educational practices should consider a plural-
ity of identities to be discovered, overcoming 
suspect towards people from other countries 
and cultures, as a consequence of poor knowl-
edge of others and unjustified stereotypes. At 
the same time, the value of the relationship 
with the other acts as a modality of intercul-
tural education in different contexts, from pri-
mary school to university, to overcome triviali-
zations and increase individual awareness both 
in foreigners living in the West and in natives. 
In this field, the educational approach/practices 
based on the relationship comes into play, be-
cause it helps solicit knowledge and a curiousi-
ty of reality which enables one to grasp the infi-
nite nuances of the other. This would help to 
modify one’s perspectives, to perceive the diver-
sities of the human value of difference, and to 
bring together rather than distance, by also 
healing contrasts and fractures between cul-
tures (Musaio, 2013). The value of relation-
ships is to be cultivated starting from the focus 
on the experiences and moments of personal 
life, to what people live in relationships, to the 
affections, to the fraternity, to the deepest aspi-
rations to be fulfilled as a person within oneself 
and within community. As Edgar Morin argues, 
the rediscovery of the principles of a renewed 
humanism could allow us to face that need for  
meaning, that anguish of living that pushes us 
to seek psychic safety by entrenching ourselves 
within our own ethnic or national identity. On 
the contrary, we need of seeking an answer in 
perception to being all participants in a com-
munity of destiny, united by a common sense of 
belonging to humanity (Morin, 2012). These 
educational priorities are not only preventive 
with respect to the emergence of conflicts, op-
position and violence, but also the response to 

crucial problems such as the influx of refugees, 
the reception and integration of migrants. If 
faced with fragmented and unintended ap-
proaches, these problems risk creating social im-
balances, representing an additional risk for the 
security and success of an authentic intercultural 
coexistence.

A rethinking of an intercultural perspective 
could be projected in order to be able to ad-
dress in a reflective and operational way the 
problems related to the conditions of risk and 
existential and social vulnerability of migrants 
and refugees. In this case the risk is connected 
to the experiences of abandonment, trauma, 
loss of belonging, entering a situation of lack 
of security, such as that experienced by refu-
gees (Zangeneh and Al-Krenawi, 2019; Vercil-
lo and Guerra, 2019). 

Exploring immigrant and refugee experiences 
of vulnerability can help investigate their resil-
ience and allow us to examine how cultural di-
versity influences promoting this attitude. Con-
textualizing the resilience of immigrants and 
refugees is also an indispensable educational 
resource not only for researchers and profes-
sors, but also for educational professionals and 
policy makers in the service sectors, in social 
and intercultural fields, in working with fami-
lies (Güngör and Strohmeier, 2020).

If we pay attention to the status of the refugee, 
through the descriptions and narratives or re-
ports that have helped to inform us in recent 
years, we can, first of all, see how refugees live in 
a situation of disorientation and uncertainty ac-
companied by multiple risks. In the collective 
imagination, the refugee has always been consid-
ered a political activist hostile to a dictatorial re-
gime, who fled for political reasons, which usu-
ally chooses to reach a Western country. Recently 
the situation of refugees has been taking shape in 
a more complex way: they are masses of people 
who flee in groups, not always as the result of an 
individual choice, but for decisions imposed 
by the need to escape wars, violence, hunger, 
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poverty. The images of masses in motion, of 
growing numbers of populations have disrupt-
ed operational models of aid. The need to plan 
aid operations must not make us forget the hu-
man and personal approach to the different con-
ditions of refugees who have emerged in recent 
years: from Cambodians to Kurds, Rwandans, 
Afghans, Palestinians, Syrians, and how, despite 
the diversity of the movements of human mass-
es, there is in the background the suffering of 
individuals to be recognized and narrated.

Regarding the Italian context, starting in 2002, 
the protection system for asylum seekers and 
refugees (SPRAR) aimed at welcoming, protect-
ing and integrating people was established. This 
provision represented the transition from unex-
pected and occasional responses to a systematic 
and planned perspective, even if the most recent 
legislation of 2015 tends to stiffen the differenti-
ation of reception systems between alternative 
centers in order to host people for a longer peri-
ods, even months, often frustrating the integra-
tion process. The moment of initial reception in 
fact tends to expand over time because of control 
and safety dynamics that slow down the subse-
quent passage towards reception in places aimed 
more specifically at integration. This situation 
could lead to: the persistence of trauma and 
physical and psychological suffering; the inabil-
ity to cope in a resilient way with the experiences 
of flight and abandonment; uprooting, desociali-
zation, detachment from affections, the conceal-
ment of one’s identity, with obvious risks of dep-
ersonalization (Dubosc, 2017, p. 268). In this 
way, the condition of refugees becomes a conse-
quence and at the same time the cause of a con-
text of reduced security. It refers to the anthropo-
logical condition of those who live along the 
borders, conditions dictated by humiliation, sto-
ries of constraints and hard daily lives, of separa-
tion from the family, from their countries, of mi-
nors removed from affections and from the 
possibility of education (Grandi, 2017, pp. 270-
271). Around this abyss of despair, to which 
the words of the researcher often have little to 
add, there is the responsibility to interpret the 

multiform concept of security in relation to the 
most different human conditions, which see the 
refugee as an emblematic image. Also concern-
ing this condition of life, intercultural education 
finds itself redefining the meaning of listening, 
care, resistance, respect for adversities that put 
people in a difficult life.

Today the problem of immigration lives through 
the identification of the management of refu-
gees, with the narratives of war torn lives, re-
pression, the hardships and dangers linked to 
flight, with the added phenomena of hatred and 
conflict towards these foreigners that often de-
velop within the great European cities. For ex-
ample, we should keep in mind the trail of refu-
gees along the Balkan route that since 2015 
have been moving through Greece towards the 
heart of Europe, the masses of Afghans arriving 
on boats and increasing the ranks of asylum 
seekers and that chain of “men traveling alone 
who intend to reach Europe” (Kermani, 2015, 
p. 17): they are above all men who face the fa-
tigue and inevitable physical effort of the jour-
ney and, subsequently, the hardships of becom-
ing a target of hatred in the cities where they 
arrive. In this case, the insecurity of their con-
dition is intertwined with the insecurity that 
arises in the cities of a Europe which, although 
having to be a community founded on the prin-
ciple of solidarity, finds itself instead raising its 
finger against refugees and that in many cases 
are trying to be freed from this problem.

The refugee crisis thus becomes an immigration 
crisis and a crisis found in towns and cities, 
with the detection of underlying ambiguities 
and contradictions: while there are many who 
help migrants along the coasts upon their ar-
rival, unfortunately when they arrive in cities, 
the aid available decreases. 

Refugees test the solidarity of communities in 
their ability to manage the serious crisis that 
this era is going through. With refugees, and 
with their stories of drama, pain, vulnerability, 
new reasons for crisis and insecurity have 
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arisen in Europe, which have to do not only with 
the political reasons that push people to leave 
their countries, but also with the reasons that 
cause the increase in poverty. In the global over-
view, the issue of refugees requires a continuous 
mapping of the state of research, policy, and 
practices implemented especially in the coun-
tries most exposed to tackle this problem, such 
as Italy. At the same time, it requires identifying 
and exploring practices and opportunities to en-
courage not only the organizational manage-
ment of basic problems related to assistance but 
also the implementation of education and inte-
gration interventions. Practicable proposals to 
control and manage migratory movements in an 
orderly manner should be accompanied by dif-
ferentiated measures for refugees, while taking 
into account the protection of migrants.

The distinction between immigrants and refu-
gees remains fundamental in order to have dif-
ferentiated reception and insertion paths, both in 
training and learning the language, and in ensur-
ing the necessary methods for people to inte-
grate in their host countries. Besides the issues 
of intercultural reception and integration meas-
ures, it is necessary to combine broader measures 
at the national level and social control in order to 
help refugees in places close to their lands, and 
thus be able to avoid refoulments or expulsion 
measures, as well as the often feared risk that ex-
ponents of terrorist movements infiltrate refugee 
camps (Kermani, 2015, p. 104). 

Since 1991 Serge Latuoche has described these 
people as “the planet of the castaways”, with 
reference both to the excluded from the North, 
to the poor populations of the southern hemi-
sphere, to marginalized peoples, to the drowned 
at the bottom of the Mediterranean. Today these 
migrants and refugees have been united as an ex-
cluded people of a globalized society (Latouche, 
1993, 2017) and reductively synthesized in a 
single condition of diversity and risk. 

To support these beliefs there is the current sit-
uation that speaks to us of the multiplication of 

shipwrecks, of the increase in refugees, think of 
the case of Syria, or of the conflicts that are ex-
pressed in the form of terrorism, which compli-
cates the integration processes, generating ha-
tred and paralyzing thought. For these reasons 
the issue of the relationship with the other does 
not appear to be resolved but continues to ques-
tion us. Intercultural education also resounds 
with references to the condition of refugees, the 
risks they run and their vulnerable condition.

Intercultural pedagogy is prompted by these is-
sues to develop an understanding of the hetero-
geneity of worlds, cultures and the different emo-
tional and affective resonances with which it is 
expressed in life stories at risk. Beyond any hu-
manistic rhetoric of the other, pedagogy requires 
to be social and calls for a political reflection on 
the current entry routes for refugees (Amnesty In-
ternational, 2014, p. 5). At this regard, the main 
questions are: the number of victims in the Med-
iterranean, the need to open safe and regular 
routes to reach Europe, the ensuring that refu-
gees can access the European land borders, 
through resettlement and reception routes for 
humanitarian reasons. Until these measures are 
implemented, the European Union and its mem-
ber states have an obligation to implement ac-
tions to protect human lives, those at sea, and to 
ensure access to asylum for many who have rea-
son to request it. Refugees are the exemplification 
of the vulnerable of our day, of subjects at risk of 
poverty and destitution, especially when they are 
not guaranteed the right to assistance and health 
care, obligations foreseen by the European Con-
vention on Human Rights, to stem the growth of 
conditions of misery among people (European 
Network of Statelessness, 2014).

Discussion

In a cultural scenario that still faces the migrant 
issue as an urgency today, it is necessary to im-
plement the transition from “emergency” to 
“inclusive education” and integration (Sirigna-
no, 2019). For this objective to be achieved, 



Marisa Musaio

106 • Bordón 73 (1), 2021, 97-110, ISSN: 0210-5934, e-ISSN: 2340-6577

intercultural pedagogy promotes transforma-
tion processes, especially as regards the training 
of pedagogical and educational professionals, 
in particular as regards the acquisition of inter-
cultural knowledge and skills (Reggio and San-
terini, 2014) and for the promotion of a peda-
gogical perspective more oriented to recognize 
the value of differences beyond unilateral and 
prejudicial logics (Bolognesi and Lorenzini, 
2017).

Pedagogical professionals embrace the chal-
lenge of the multicultural emergency, helping 
to promote the recognition of personal identity, 
difference and relational reciprocity to allow all 
people to participate in the construction of 
spaces inspired by an ethical culture of citizen-
ship. The educational spaces of interculture are 
certainly not free from disorientation, or cul-
tural tensions, but in any case, they are project-
ed in search of dialogue and active participa-
tion, recognizing that we need to find a “sense 
of the other” by delving into the paradox that 
talking about the other means talking of him-
self, “because each is another for the others” 
(Colombetti, 2018, p. 13). For these reasons, in 
every educational, school, social and health 
service, there is a need for skilled professionals 
prepared to respond in a personalized way to the 
multiculturalism questions, with the aim of 
preparing answers based on plurality and pos-
sibility of “maintaining and cultivating human-
ity and their respective differences” (Nuss-
baum, 2006, p. 86). In this direction, attention 
is to be paid to mediation as a facilitation of re-
ception, integration and active participation 
paths (Piller, 2017). 

The presence of the intercultural mediators 
with educators, teachers and social workers 
within the reception and guidance services, in 
the school, in the counseling centers, in the hos-
pitals, in the courts, in work places, in the recep-
tion centers, contributes to a real intercultural 
configuration of services, proceeding beyond the 
mere emergency type reception. Intercultural 
mediation responds to the specific needs of each 

person, promotes and facilitates processes of em-
powerment and promotion of rights, promotes 
and acquires knowledge and tools to dialogue on 
an equal footing. It is part of an “intercultural 
citizenship project” aimed at building the condi-
tions so that immigrant citizens and indigenous 
citizens can redefine spaces for interaction and 
collaboration (Luatti, 2006, p. 85). However, the 
project for an intercultural citizenship must not 
remain at a level of pure intentionality but pro-
mote the human rights of the most vulnerable 
people and the removal of the causes of social, 
economic, political, legal, labor and educational 
vulnerability, together with the active and au-
thentic participation of new citizens within soci-
ety. Intercultural mediation, which refers to the 
educational practice of being “between” cul-
tures, indicates how intercultural education can 
only be expressed in places open to the recogni-
tion of all identities and aimed at building identi-
ties in relation.

The value of mediation is both practical, sym-
bolic and educational in allowing people with 
different cultural backgrounds to come into con-
tact and communicate (Luatti, 2011, p. 5).

Authentic mediation presupposes a form of dia-
logue and a relationship between people who are 
able to assert their subjectivity, their interests, 
feelings, fragility, their needs and rights (Fioruc-
ci, 2011). Mediation urges the concrete aban-
donment of a self-referential and ethnocentric 
vision, promoting mutual openness and enrich-
ment to make a communication tangible that 
draws on resources and also on the difficulties 
inherent in different cultures. Each culture of be-
longing, with its codes, the different visions of 
the world, presupposes peculiar ways of inter-
preting, perceiving, attributing meanings to 
events, categorizing and organizing the world 
according to specific codes that translate into 
different ways of living and thinking. For these 
reasons, it is essential not to underestimate the 
function of mediation by reducing it to linguistic 
and communicative interpretation, but to con-
sider it as a set of tools to interpret, understand 
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and make different worlds dialogue. In its most 
profound and inherent function of promoting 
dialogue and, therefore, responsibility and com-
petence, intercultural mediation has the task of 
making the different people aware of the efforts 
but also of the immense opportunities present in 
understanding the other.

However, mediating between otherness does not 
mean tending towards neutrality without con-
flicts, but indicating the space in which the oth-
erness can coexist each with its own differences, 
materializing at different levels: in a project of 
society, in integration policies and in a vision 
of social and educational services as active, pro-
active and participation-oriented as possible.

Alongside a reinterpretation of the fundamen-
tals of an intercultural pedagogy, there should 
also be a reconsideration of people, services and 
practices in an intercultural perspective, recog-
nizing that migrants are not just a social group 
or a minority, not a “special” problem but a het-
erogeneous whole of different people, with the 
need for specific and personalized answers, as 
well as the educational needs they carry: 

•	 Inclusion for minors in school and train-
ing.

•	 Inclusion for adults in work contexts.
•	 Access to assistance and care to meet the 

needs of sick people, disabled people and 

families, in order to avoid the establish-
ment of phenomena of double diversity, 
with the risk of accentuating insecurity, 
ghettoisation, deviance, marginalization 
and social exclusion.

In an increasingly complex and fragmented so-
cial context, intercultural coexistence cannot be 
addressed as “a standard product generated on 
the basis of the operator’s technical skills and not 
even as a response planned according to the pur-
poses, but it is a process that arises from the rela-
tionship with the user” (Fiorucci, 2011, p. 45). 
Educators must be able to put into practices a 
de-standardization of responses, focus on the 
needs of each individual migrant, provide flexi-
ble interventions for involving different resourc-
es, professionalism and skills. In order for the 
intercultural question to pass from emergency to 
project, it requires educational work based on 
the relationship with the other, on the promo-
tion of a full development of people starting 
from an articulated and complex pedagogical 
proposal, not addressed only to a specific social 
group but projected as a common approach and 
proposal. On these trajectories it is necessary to 
continue to research, to reflect on the good prac-
tices in the social, educational, health and legal 
fields, and to understand how both services and 
people can redesign themselves and their re-
sponses by decoding the different realities from 
the intercultural perspective.
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Resumen

Repensar los fundamentos y prácticas de la educación intercultural en una era de inseguridad

INTRODUCCIÓN. En el mundo globalizado y multicultural, los desafíos de los encuentros y las 
relaciones con los demás son cada vez mayores. La pedagogía intercultural desarrolla sus reflexio-
nes en torno a estos problemas, actualizando continuamente sus significados y propósitos. MÉ-
TODO. A partir de una reinterpretación de los fundamentos pedagógicos de la relación entre 
identidad y alteridad, este trabajo tiene como objetivo perfilar el papel y propósito de una peda-
gogía intercultural en relación con el marco de inseguridad que caracteriza a la sociedad multicul-
tural actual. RESULTADOS. El entretejido entre el análisis teórico sobre los presupuestos de la 
pedagogía intercultural y la consideración de las diversas manifestaciones de riesgo, especialmen-
te en lo que se refiere a la condición de vulnerabilidad que viven los refugiados y migrantes, 
permite esbozar nuevos propósitos educativos para una auténtica promoción de la relación con 
los demás. DISCUSIÓN. Como resultado de la reflexión, surge la necesidad de una interpreta-
ción continua de la educación intercultural en relación con los escenarios cambiados, para la 
formación de profesionales educativos y pedagógicos, utilizando la mediación intercultural para 
prevenir situaciones de conflicto y promover las condiciones de vida y educación para todos los 
que vienen de otro país.

Palabras claves: Pedagogía intercultural, Inseguridad, Alteridad, Relación con el otro, Media-
ción intercultural.

Résumé

Repenser les fondements et les pratiques de l’éducation interculturelle à l’ère de l’insécurité

INTRODUCTION. Dans un monde globalisé et multiculturel, les défis des rencontres et des re-
lations avec les autres se multiplient. La pédagogie interculturelle développe ses réflexions au-
tour de ces problèmes, en actualisant continuellement ses significations et ses finalités. MÉ-
THODE. A partir d’une réinterprétation des fondements pédagogiques de la relation entre 
identité et altérité, cet article propose d’esquisser le rôle et la finalité d’une pédagogie intercultu-
relle en relation avec le contexte d’insécurité qui caractérise aujourd’hui les sociétés multicultu-
relles. RÉSULTATS. L’entrecroisement entre l’analyse théorique des postulats de la pédagogie 
interculturelle et l’analyse des différentes manifestations du risque, en ce qui concerne la condi-
tion de vulnérabilité vécue par les réfugiés et les migrants, permet d’esquisser de nouvelles fina-
lités éducatives pour une promotion authentique de la relation avec les autres. DISCUSSION. À 
la suite de la réflexion, la nécessité d’une interprétation de l’éducation interculturelle en relation 
avec les scénarios modifiés émerge en vue de la formation de professionnels de l’éducation et de 
la pédagogie utilisant la médiation interculturelle pour prévenir les situations de conflit et pro-
mouvoir les conditions de vie et éducation pour tous ceux qui viennent d’un autre pays.

Mots-clés: Pédagogie interculturelle, Incertitude, Altérité, Relation à l’autre, Médiation inter-
culturelle.
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